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FOREWORD

Recently, considerahle national concern has been generated regarding
the appropriateness of the curricula for the educable mentally retarded
{EMR), particularty at the high school level., There has b:en an increased
emhasis stressing occupationai adjustment for students at this level
th-ough work-study programs. This emphasis hus been greetad by many as
the panscea for alieviating previous concern that these students were not
being prepared adequately for the world of work.

Two major questions may be posed regarding secondary level programs,
First, are these work-study and other programs reaily meeting the needs
of the adolescent retarded, and secondly, are colleges preparing teachers
with the competencies to meet the needs that these {ndividuals possess?

For these i‘easons, a special project planning grant was submitted to
the Office ¢f Education's Bureau for the Education of the Handiczpped by
the Dep.rtment of Rehabiiitation and Manpower Services (formerly the
Institute for Vocational Rehabilitation) at Stout State Unfversity.

The proposal requested funds for studying znd planning the efficacy of
initfating & rnew training model for secondary level spocial education
teachers of the retarded. This proposal, which is described in Section I,
wss approved and a planning grént wss awarded for the period June 1, 1970 -
August 31, 1971,

This publication reports the status of th> Stout planning project to
dat+. Included are reports of pertinent literature pertafning to the
preparation of secondary level retarded youth for socfal and vocatfonal
adjustment, Stout's proposai, the Sce:ial Education Curriculum Planning
Conference, and the development of a field questionnaire.

We hope this report will be of assistance to those interested in the
education #nd.vocational preparation of retarded youth in addition to
informing them of our attempt to devise a college training progrem which
will more appropriate’y prepare teachers to meet the needs of these students.

A second report including the final cu~riculum for preparing secondary

teachers or the educabie mentally retarded will be published at the con-
clusion of the project.

Paul R. Hoffman fonn Brolin
Departrment Chairman Piruject Director

March 29, 1971



TABLE OF CONTENTS

FORWARD o ¢« o 2 o ¢ ¢ o # o ¢ ¢ ¢ ¢ ¢ 8 ¢ ¢ 0 06 86 0606 6 06 60 00 1
LISTOF TABLES: o ¢ o o ¢ o o ¢« ¢ ¢ 6 ¢ 0 o o ¢ 0 06 0 ¢ ¢ o8 o aliV
' LIST OF FIGURES 4 o o ¢ ¢ ¢ ¢ s ¢ ¢ ¢ ¢ # ¢ ¢ s s 5 8 s ¢ ¢ o o ¢
SECTION 1 « INTROODUCTION: ¢ « o ¢ o ¢ ¢ ¢ s ¢ o o ¢ o ¢« a o o o »
Review of Litera®ure « ¢ o o ¢ o ¢ ¢ ¢ ¢ 6 0 ¢ 0 s s 6 ¢ ¢ &
Stout State University Proposals « o« « ¢ ¢ o ¢ ¢ o ¢ ¢ ¢ o o
SECTION IT ~ SPECIAL EDUCATION CURRICULUM PLANNING CONFERENCE . o
PUPPOS8e ¢ o ¢ ¢ ¢ v ¢ ¢ ¢ ¢ 0 ¢ 8 ¢ 0 ¢ 66 0 0 6 ¢ 00 v 0

The Delphi Technique « o « « o o ¢ ¢ ¢ 6 ¢ ¢ ¢ ¢« ¢ ¢ o ¢ o4
The Conference Proceedings « ¢« o « o ¢ ¢ o ¢ ¢ ¢ 0 ¢ ¢ ¢ o o
AccomplishmentS. « s ¢ ¢ ¢« ¢« ¢« « ¢ ¢ ¢ ¢ ¢ ¢ ¢ ¢ s 0 ¢ ¢ o o
SECTION III - PAPERS PRESENTED BY THE CONSULTANTS 4 « ¢ « o s « &

SCHOOLING OF RETARDATES by

Mro Richard Hungerfords « « o« « o« s ¢ ¢ ¢ ¢ ¢ 0 ¢ ¢ o« »

THE NFEGC FOR ECONOMIC SECURITY FOR THE MENTALLY RETARDED by
Or, Charies Kokaska o« « s « o o+ » ¢ e ¢ ¢ 0 s a ¢ ¢ o o 18

NEEDS FOR TEACHERS OF SECONDARY EOUCABLE MENTALLY
RETARDED STUDENTS by

Or. Rex Pinegar e 4 0 1 s s 0 e s e e s e v a0 os e 22

SPECIAL EDUCATION FOR THE E4R ADOLESCENT: STUDENT NEEOS
AND TEACHER COMPETENCIES by

Dre Jamos Bittere ¢ o« o o ¢ ¢« ¢ o ¢ s o ¢ 5 6 06 0 0 0 o 26

NECDS OF THE SECONDARY EDUCABLE MENTALLY RETARDEO PUPIL
AND COMPETENCIES REQUIREC OF THE TEACHER by

0r. Jack Oinger ¢ 4 4 8 4 o 4 6 e a4 8 e a3 e e e 30
SECONDARY PUPIL NFEOS AND TEACHCR COMPETENCIES by
Dr. Gary Clarke o o o ¢ ¢ ¢ ¢ ¢ ¢ ¢ ¢ ¢ a 2 0 ¢ s a o @ 4

THE PREPARAYION OF SECONDARY TEACHERS OF THE
MENTALLY RETARDED by

Ore KOrc Gold o o ¢ o ¢ ¢ ¢ ¢ ¢ o s ¢ e ¢t ¢ 0 a0 a1
STUDENT NEEDS AND TEACHER COMPETENCIES by
Mr. Vic Contruce! o« o ¢ o ¢ ¢ o ¢ ¢ v 0 ¢ ¢ ¢« o 0 0 0 o Sh

-
N O VoMo e =

-
w

fi

ERIC 4




SECTION IV ~ THE CONFERENCE QUESTIONNAIRE
Data Collections o o ¢« o 5 o o o o &
Dats Analysise o « o o o o - o o
Duta Interpretations o o o o o &

Final Questicnnatire. « « o ¢ & »
CONCLUSIONS .

SECTION V « SUMMARY AND
SUMMBFY. ¢ o o & &
Future Efforts , .
Conclusions. « «

RZFERENCES: o o« o 4 o »

APPENDICES: o o o ¢ o »
Appendix Al
Pppenciy. 81
Aprendix Ci
Appondix D3

List of
Questionnaire ' & o ¢ ¢ o o ¢ o o &

RESULTS

Conforence Participants

Special Education Conferance Agends
Questionnaire 2, Needs, « « « & .« &

Quest.onneire 2, Competencies . . .

Appendix Ei
Appendix F1

it

(W)

uestionnsire 3 o &« ¢ o ¢ o ¢ 0 o o
Field Questionnaire « o « o & o o o

58
58
58
66
67

68
70
N
72
75
76
78
19
89
8%
91
103



LIST OF TABLES

Table
1 AI'IGIYS{S Of NeedS o ¢ o ¢ ¢ ¢ o o ¢ # o o o o 2 o 0 8 0 o @ £9
2 Analysis Of CWGtQHC‘GS' S 3 P 2 8 s s 0 8 & & 8 8 % 0 ¢ @ 63




LIST OF FIGURES

Figurs
i Possible Special Education Currfculum o o o v o o ¢ s ¢ o« » 6

fv




SECTION It INTRODUCTION

Review of Literature

Numerous writers {n the tield (e.g., Olshansky, 1969; Katz, 1968;
Wolfensberger, 19673 CiKichael, 19673 Fenton and Thompson, 1967; Bernstein,
18€E3 and Peterson and Jones, 1964) have written optimistically about the
vocational posaibilfties for the '"mildly" and "borderline" (aducable)
retarded. The follcwing conclusions may be drawn from the articles of
these writers: {1) That the retarded have untapped potential for achieving
higher levels of personal, social, and vocatfonal functioning than they are
presently achieving; (2) that research has {ndicated how much we do not
know about the mentally retardeds {3) that, given the opportunity and better
training programs, the retarded fndfvidual can reach an fncreasingiy highar
level of perfcrmance than was earlisr thought attainable; (4) that what has
1i{mited the perfoi.man:e of many retardod persons fs not thsir fntellectual
fnabi1{ty but rather a lack of appropriate opportunities; (5) that there
are thousands of jobs potentially appropriate for the rotarded {n state and
federal governmonts; (6) that appropriate training techniques and the ‘den-
tification of jobs which the retarded can perform are the key to their
befng able to compete effectively {n the job market; and (7) that =s long
as the worker of normal poiential is upgraded faster than or as fast as
autamation devalops, work thould be avaflable for tho retarded,

Ono of the major criticisms of secondary snccial education has been
tha many '"watored down'' curricuia which ceatinue to place major emphasis
on the academic rather than the more pragmatic skill areas which the student
nedds to master fn order to functfon socfally and vocationally in the com-
munfty. A study by Mohamed (1969) at Stout State Universfty investigated
the vocational programs for the aducable re*arded fn the sacondary schools
fn Wisconsin, HKa found that /) about half of the 65 schools had special
education currict” for the educable retarded cnd less than one-third pro-
vided sepurate vocatinnal classer for them; (2) two-thirds of the schools
provided no vocational occupational counseling for specfal education
students, nor a comprehensive testing program for all the students; (3)
only four of the 65 schools had certified vocational teachers teaching
special education students; and (4) only fu:r of the schootls had advisory
comai ttess fur specifal education in Industrial Arts end other vocational
programs, Mohamed concluded that:

Accompanying any general education there must be learning
oppor tunftfes {n vocatfonal skills so that spicific skills for
8 job are acjuired. Mentally retarded studants ct the high
school level, out of necessity, must seek a terminal high
schoo) education; vocational programs must be providad by the
high schools to trafn them in c.ectfic skills for grinful
employment (p. 3%.
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A study by Brolin (1969) included a review of follow-up investigations
of post:schoot age retardates. He reported that although at least BC% of
tha ratarded fndividuals "have potential for satisfactory vocational and
social adjustment, many of them continue *o fazii bacause of the lack of
pubiic understanding, appropriate edvcation, housing, eval uation and training
programs and techniques, parent counseling, follow-up and the iike' {p. 80}.

Burnett {1959) urged emphasizing communication skills, pre~trzining and
eccunational skills, and the developmentc of appropriate personality traits
for vecational success, Gragert (1562) recommended more effective use of
special education at the secondary level through the establishment of work
adjustmort programs for {nculcating more effective work habits and att{ cudes,
end earlier school, agency and home programs for personal devclopment, He
urged pubiic education to recognfze its responsibiiity to provide pre-voca-
tional experiences to its retarded students before they leave school.

The third report by the President's Committee on Mental Retardation
(1965) has recommended "a realistic curriculum that readies individuals to
meat the actual demands of dafly living and to work in jobs that actuaily
axist fn the community." Goldstein (1369) has difined the goal of education
for the educable mentally retarded: !'To produce mature fndividuals who can
think critically and act independently to such ar extent that they are socfatly
and occupationally competent.” He states that ""the major focus for this goal
ft « curriculum that enconpasses those socfoe-nccupational concepts, facts,
ano behaviors that are consonant with soc{al adaptation during maturation
and at maturity,”"! He feels many curricula in special aducation do rot place
enough emphasis on socfo-occupational corp~tence, He calls his proposed
approach a Socfal Learning Curriculum, Acacumic learning {s seen as & means
toward an end,

Lilly (1970) recommended ''traditional special education services as
represented by self-contained classes should be discontinued fmmedfately
for all but the severely impaired" {(p. 43). He feels that we must change
our approach and our practices fn special education and states "{f change
s needed, tha time to change is now" (p. 46).

In response to these stated deficiencies fn secondary classes for educable
meritally retarded students and demands for {mprovement, secondary programs with
an ovcupatfonal emphasfs are becoming more prevalent. Schools are recognizing
their responsibility {n the vocational preparation of the EMR student. In
Wisconsin, the Mental Retardation Planning and Implementation Project {(1968)
stressed the need for more prevocational evaluation and trafning for the
students {n specfal education programi, It was felt that there were sufficient
fndications showing that special nducation siudents involved {n work experience
progrems {cslled Occupational Adjustment Programs) meke more adequate social,
vocational, and economic adjustments to the cormunity after graduation. In
fts document Programming Public School Services for Retarded Children in Wis-
consin (1967), tao Wisconsin Department of Pubiic Instruction stated that the
goal of secondary programs for the EMR was to develop a socfally competent
and econemically self-sufficient individual,

9
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The combined work-study program in which students spend part of the day
or week acquiring work experience and specific job skills in the community
is one of the most significant recent developments in the programs of rehabil-
ftating the mentally retarded. Specfal education teachers and vocational
rehabflftation personnel jointly attempt to provide for needs of the retarded
adolescent while ha fs still in school. Both Heber (1964) and Younfe (1966)
feit that these programs are extremely benaficial to special education
because they offer substitute goals which give a definite purpose to schooling.
Programs which have demonstrated positive results have been described by Deno
(|920), Karnes (1965), and Bitter and Bolanovich (19(3). Although this
approach would appear fairly sound in theory, there are indications that
this assumption may be erroneous, Hammerlynck and Espeseth {1969, p. 49)
have pointed out

Consequently, programs of service to the retarded have suffered
because of the inadequate communication between the two special-
fsts. This lack of communication has caused sporadic services,
and, consequently, inadequate continuity of service to the mentally
retarded as they progressed through the work experience program
toward {ndependent adult status.

Hammerlynck and Espeseth consequently developed an innovative profes-
sfonal training program for a dual specialist: a vocational rehablilitation
counselor and teacher of the retarded. This Master's Degree Program appears
to be one significant method of alleviating some of the aforementioned
problems in the education of the retarded. However, it {s the feeling of
many {n the field that we can never trafn enough Masters level people and
that we should seek to develop new and better programs at the undergraduate
level to moet our manpower needs,

These and other studfes indicate that considerable changes must be
made in secondary education and teacher preparation, Unfortunately, there
has been considerable reluctance on the part of university programs to
change from the traditfonal app-oach of preparing secondary teachers of
the retarded, Their curricula indicate a dearth of courses that would
prepare teachers with the competencies needed to be effective in vocation-
ally oriented high school programs. This deficiency exists despite the
fact that varfous sources are strongly urging colleges and universfities to
realign their teacher training currfcula to meet these needs, A conference
on Problems of Education of Child-en in the Inner City sponsored by the
President's Committee on Mental Retardation and Bureau of Education for the
Handicapped (1969) recommended “all teacher-trafning fnstitutions should
continue to seek new models for preparing professional teachers who can
{ndividualize instruction and handle diversity." 1t recommended that ''stite
educational agencies should cooperate in developing more viabie teacher
preparati{on programs,'" It also recommended to 'emphasize a cooperative
spproach to teaching aid working with service agencies in the community and
within teacher educatfon programs; emphasize communication between general
educators and special educators."

A conference on Specfal Education at the University of Pittsburgh {1968)
suggested, among other things, the development of different types of teacher

10



training programs in various institutions. The Six-Hour Retarded Child (1969)
recomnended that all teacher training institutions should cortinue to seek
new models for preparing professional tezchers with emphasis on sensitivity
to each child's needs. The Georgia State Department of Education (1966)
recommended that college and university teacher tratning programs snould con-
sider providing fnstructfon in vocational orfented curriculum in rohabfiita-
tion procedures to prospective special education teachers.

The 1fiterature states that considerable change {s needed in special
education programs for secondary retarded youth {f their needs are to be
mat so they can function adequately in socfety. It appears that a teacher
of the retarded at this level should obtain compatencies in the technical
and rehabilftation areas as well as in the traditional model which focuses
on the academic areas, Socfal and vocational competence must be the focus
of a sacondary program, If teachers are to have these competencies, their
preparation must be drastically changeds They must learn to function and
conmunicate with vocational rehabilitation personnei., They must be able to
- vocationally evaluate, train, counsel, and place each student at his maxi-
mum lavel of soclal and vocatfonal adjustment.

Stout State University Proposal

This proposal initiates planning for a new model in training specfalists
to teach secondary level EMR students to functfon more adequately in society,
The new model would expand the traditional approach which mainly emphasizes
academic skflls development for tI:s mentally retarded to fncorporate two
important areas now minimized in secondary level teacher preparationa-voca-
tional rehabilitation and vocational education, The percefved goal of the
proposed model program is to prepare a teacher who {s (1) proficient in
teaching educable retarded high school age students fn pre-vocational and
occupational skills areas, as well as the socfal and academic development
areas, and (2) knowledgeable in evaluation tectaiques, job trafning and
placement methods, community and rehabflfitation resources, and vocational
guidance. It is felt that Stout State Unfversity possesses the rudiments
for a vocationally=-orfented teacher preparation program because of {ts
unique offerfngs in the areas of vocational rehabilitation, industrial
education, and home economics.

Stout State {s well known and respected throughout the world for {ts
Applied Science and Technology { Industrial Arts) a 41 Home Economics proyrams,
These programs will provide courses to meet 1he needs of students with ma jor
interest in Specfal Educaticn and additional interests {n one of these other
areas. The teacher candidates should become competent in dealing with the
more pragmatic aspects of preparing the retarded adolescent for the world
of work,

The Vocational Rehabilftation Dz2partment at Stout State University is
diverse and innovative in nature, The first gradvate program in Vocational
Evaluation {n the United States was beqgun here in 1966, Since that time,
the Institute for Vocational Rehabilftetion bas exparded to include an
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Evaluation and Training Center for the handicapped, a national Materials
Development Center, a Center for Specialized Studies for those working in
the field, and an undergraduate program in Vocational Rehabilitation. The
staff and resources of these various progrias {(especially the undergraduate
rehabilitation major) will be availabie for students in the special educa~
tion training program. Many of the courses the students will take are
similarly taken by students majoring in Vocationa! Rehabilitation.,

_Utilizing these departments of Stcut State Uriversity, in addition to
the Schools of Liberal Studies and Education, a possible curricuium that
could be daveloped is presented in Figure 1. This curriculum docs not in
any way refiect the final curriculum that 'will evolve from tne planning year.
It is merely intended to portray the essential rudiments of a modei that
could be developed at Stout State Unjversity with minimal effort and is
designed to be primarily vocationally oriented.

As mentioned previously, the objectives of the proposed teacher training
program would be to prepare secondary level special education teachers iho
have more appropriate preparation for dealing with secondary special educa-
tion students and their needs. Upon completiun ol the four-year undergraduate
program, the prospective teacher should be able to:

1, Oevelop and teach a curriculum consisting of the following:

a, Social and vocationally-related academics (e.3y,, reading, mathema~
tics, soctal science, sciance, language arts, driver's education).

b, Remedial academics,

c. Instruction in work habits development, work skills, manual abil{ities,
activities of daily living {cooking, sewing, managing a home, pur-
chasing, rafsing a tamily, etc.).

ds Vecatfonal evaluatior, procedures and techniques {(e.g., interest and
aptitude tests, job samples, work tasks, situational assessments,
on=-the-job evaluation),

e, Behavior modification and other adjustment approeches. Devise a
learning (or engineerod) classroom setting using psychological and
skitl training techniques to improve pcrformance and ‘'earning.

f. Vocatfonal and personal guidance and counselfng,

gs Vocatfonal trainfng and skill development experiences {e.g., manual
trainirg, homemaking, etc.).

hs School and community work-experience.

2, Coordinate the special education program with:
a, Reqular classroom teacters,
b, Vocational Rehabilitation,
¢, Employment Servico.
d, Socfal Services,
e, Sheltered workshops.
f. Industry

3. Analyze the employment opportunities avaflable for special education

students and devise a plan for assisting students secure employment
uiilfzing:?
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1. Generai Studies (40 credits)

Eng”sh......-..-..9 PhysicalEducation...-....2
Speechs & s o ¢ o o o s o o o o 2 Electives from the areas of:

Genera: Psychologys ¢ o« « s o + 3 Art, Music, Literature,

General Socfology « o ¢ « ¢ o o 3 Mathematics, French, or

Science ele\‘-tives ¢« ¢ ¢ o o o @ 6 Philosoph)‘ e 8 & ¢ & ¢ 6 8 8 8 @ 9
Social Science electfves. . . . &

Il. Professional Teacher Education (16 credits)

Principles of Secondary Ed. . , & s Professional Teacher

Educational Psychclogys « o « + 2 Education (F sem,) « o « & ¢ o 412

Adolescent Psychology « + « ¢ « 3 Student Tesching « « &+ « « o o « 6
Aptitude & Achievement Appr. . 2

Int > to Guidance « o« « o« ¢ o « 2

Currficuium Developmert, « « » ¢ 5

Student Teaching (Normals)., . . 3

111, Specfal Education (40 credits)
Required: Restricted Elactives:

Psychology of Excentional Child 3 Counseling Theorye « & . o ¢ o o o & 2

Intro to Mantal R:tardatfon . . 3 Psychology of Learnfng + « « o « « « 3
*Teaching Methodss « « « s ¢ + o« 3 Psychiotogy of Coreerse « + o « « « & 2
*Curriculum Development (Special Abnormal Psychologys: o o« ¢ ¢ ¢« ¢« s ¢ 3

cducatfon)s « « ¢« o ¢ o 0 ¢« .+ 3 Education of Slow Learner, . « » +» « 3

*Student Teaching [MR) . . « « « § Juvenile Delinquency « o o« o o« ¢« & o 3
#ccupational Information. « « . 2 Sociology of Minorfty Groups « « &+ « 3

Intro to Rehabiiftation . « « « 3 Socioclogy of Famflys « + ¢« ¢ o« « o « 3

Commun{ty Resources . o « « « « 2

Vocational Evaluation Hathads . b

flacement § Training Methods. , 2

Group Work With the Handicapped 2

IV, Minor {22 credits)

Industriot Arts,
Home Economics, or
Combination of above

Possible courses Include: Cooperative Occupational Education Programs; Intro
to Industrial Educaitonj Intro to Teaching Home Economics; Communicationst
Processes; Energy} Industrial Crafts; Food Fundammntals) Clothing Construc-
tiony Home Equipment & Househotd Physics; Work S{mpliffcation,

Vo Free Electives (10 credits)=./ .+ courses at ths Unfversity.

TOTAL CREDITS: 130,

*Hew course to be developed.

—— eh m—

Figure 1 Possible Special Education Curriculum
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a, Dictionary of Occupationat Titles, Guide to Jobs for the Hentally
Retarded, Minnesota ~ccupational Adjustment Patterns (0APs), etc.

b. Manpower reports.

c. Employment Service information,

de Community surveys,

4, HKdminister aptitude, dexterity, interest; and work 3ample tests.

Se Wrfite vocational evalustion reports and recomnendations.

&, Write proposals for special education prujects and needs.

7+« Conduct follow-up activities on former students and provide assistance

whan necessary.

8. Conduct publiic ralations activities,

9. Recognize &nd identify organizaticns which can assist the retarded,
10, ldentify, anaiyze, and draft apprcpriate legisiation,

A curriculum to prepare teachers witih the above competencies needs
considerable study. In addition, other needed competencies may be identi-
*iad during the study period.

io help determine whether the Stout proposal is in accord with the necds
of the field, a state and national workshop was conducted at Stout State
Univers{ty, November 12-13, 1970. This conference was lesigned to be one of
the first steps {n the planning year and to serve in giving the project staff
guidelines in curriculum development. Section 1l of this monograph presents
detaited accounts of the Conference prepa’ ation and proceadings.

14




SECTION iIr SPECIAL ENUCATION CURRICULUM PLANNING CONFERENCE
Purpose

Ouring tha inftial stages of the project year, Stout State University
hosted a state and natfonal conference focusing on thu needs of the adoles-
csnt EMR and the compatencizs that teachers must have to meet these needs.
The Conference brought together weli-known national experts and persons from
rehabilitation, government and education agencies from Washington, D.C. and
Wisconsir, The Conference was designed as a starting point for developing
& teachcr preparation program that will appropriately prepare secondary
level teachers of the retarded.

Invited to assist {n accomplishing tha purposcs were eight distinguished
specfal educators (consultants)s Or. James Bitter, University of Northern
Coloradns Dr. Gary Clark, Uafversity of Kansasj Kr. Victor Contrucci, Dfvi-
sion for Handicapped chi dren (Madison)j Or. Jack Oinger, Siippery Rock
State College (Pennsylvania)) Or. Marc Gold, University of Iilinofsy M-,
Richard Kungerford, Boston University; Or, Charles Kokaska, Californfa State
College - long Beach; and Dr. Rex Pinegar, Brisham Young Unfversity,

Also selected to attend were persons from a number of agencies servirng
retarded fndividusls throughout the state. These agencies included high
schools and univers{ties, vocational educatfon, Divisfon of Vocational Reha-
bilitation (OVR), State Employment Sarvice, Cooperative Educaticirl Service
Agencies (CESA), siheltered workshops, Divisfon for Handicapped Children (OHC),
Special Education Information Material Centers (SEIMC), Wisconsin Association
for Retardod Children, Bureau of Mental Retardation, and ¢ retardatfon insti=
tutfon. A number of Stout State Unfversity faculty who will eventuaily be
directly involved in the curriculum development and program fmplement-tion
also participated in the Conference. In addition, Or, Harold W. Heiler,
Acting Ofrector, Division of Training Programs, 0ffice of Education, Bureau
for the Education of the Handicapped, came to the University because of his
inteiest in the project. The 1ist of participants is presentad in Appendix A,

The Dsiphi Technique

The Delphi Technique, developed at tF+ Rand Corporation in the early
1950's was util{zed to obtain the growp's pinfons about the basic needs of
the educabla mentally retarded and the competercies needed by the teacher in
order to meet these needs, The Delphi Method hus not been used extensively
fn the behavioral sciences; however, fts approach appeared to lend tself to
the pirpose of the Conferenca in gathering the necessary information. The
technique §s built on the strenjth of frformed {ntuitive judgment and is
intended to obtain sxpert opinion without bringing the experts tcgether in
s face-to-face confrontati,n. Contact {s generally made with the experts




through successive questionnaires. rowever, Jor the purpose of this Confer-
ence, the experts were brought together after th. injtial mail questionnaire
to elfctt their responses, Pfeiffer (1968) presen.: the following vartation
of tha procedure.

(i) The first questionnaire may call for a 1ist ot apinfons {nvolving
euperfenced judgment, say a list of predictions or recommended activities,

(2) on the second round each expert recefves a copy of .“e list, and
is asked to rate or evaluate each ftem by some such criterion as imnortance,
probability of success, and so on.

(3) The third giestionnafre includes the 1ist and the ratings, fidicates
the consensus {f any, and in effect asks the experts either to revise their
opintfons or alse to specify their reasons for remaining outsfide the consensw.s<.

{4) The fourth questionnafre inciudes the 1ist, ratings, the consensus
and minority opinfons. It provides a final chance for the revision of
opinions.

Thus, although it was impossible to exactly follow the procedure of the Delphi
Technique, it was decided that this method would be appropriate for the Con-
ference,

The Conference Proceedings

The national consultants were sent a letter describing the projact and
needs of the Conference. They were asked to prepare a paper to present at
the Conference focusing on (1) the nesds of the educable mentally retarded
adolescent in the high school programs and {(2) the types of competencies a
teacher of the retarded must have to meet these necds. The papers are pre-
sented in Sectfon III,

Prior to the Conference, all participants were asked to fill out a
brief questionnaire concerning these two areas {see Appendix B)}. This
original contact with the Delphi approach was desigred to &llow the project
staff to begin compiling a 1ist of primary needs and teacher competencies
which would be rated in importance at the Conference by the atendees,

The Conference agenda {s presented in Appendix C,

All consultants and many participants arrfved at the University the
evening prior to the Conference. Dinner was served and the participants,
consultants, project ctaff, and Stout officials were introduced and
orfented to the Conference goals,

The Project Director opened the Conferense the following day, November
12, by restating the goals and structure of the Conference, Various intro-
ductions were made, inciuding the four consultants who then presented their
papers on needs of the adolescent EMR.

Aftar the four presentations, the conferees were divided into four croups.
€ach group member received a 1ist of needs compfled from the origiral mail
questionnsire. These needs were reviewed, the presentatfons by the consultants
dfscussed, and any addftional nesds Iisted. While the conferees were served
lunch, project staff members compiled the additional needs determined during
the morning presentations and small group discussfons, These needs were
numbered, typed, and prepared in transparency form by using a Thermofax copier.

e
.
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At the afternoon general s... .n, the Delphi Technique was explained
and Questionnaire 2, Needs (Appsndix D) administered. Each conferee was
requested to rate the importance of the needs datermined from Question-
naire 1, consultants' papers, and small group sessions. Following the
administration of this questionnaire, the four remaining consultants pre-
sented their papers on the competencies needad by teachers of the EMR.
These papers may be found {n Section III. '

The conferass then returried to thei small groups and procezded as
they had in the morning session. The emphasis in the afternoon group was
on teacher competencies necessary to meet the neads of the adolescent EMR.

Af ter the small group sessions, project staff members compiled the
competencies dotermined by the smal! groups and added them to those stated
in the original questionnaire, These new competencies were prepared for
presentation to the group by overhead projactor. Questionnaire 2, Com-
petencies {Appendix D) was then administared.

That evening the project staff prepared Questionnaire 3} whizh presented
all needs and competencies with the interquartile range { IQR) for each.
Each participant'!s copy aiso cortained his previous rating for each item,

The next morning Questionnaire 3 (Appendix E) was administered to the
conferees who were asked to re-rate each need and competency. If the new
rating was different than the consensus opinfon, a statement regarding the
reason for the difference was requested, A rating ot the degree to which
schools currentiy meet each need and competency also was requested,

After completing Questionnai-e 3, the conferees returned to their
small groups to hold final discussions and evaluate the Conference. In
the final group session, Dr. Heller expressed his continued support and
that of the Offices of Education in the ability of the conferees and the
Stout Proposal to build a program to more adequately imeet the needs of the
high school retarded youth.

The Project Nirector thanked all conferees for their attendance and
support and requested thafr contimuing assistanca.

Accompl ishments

Primary accomplishments of the Conference wixre numerous.,

The commitment to the project by Stout State Univerzity from Dr. Wesley
Face, Vice-President of Academic Affairs, by the Wisconsin Division for
Handicapped Children from Mr. Victor Contrucci, and by the 0ffice of Educa-
tion from DOr. Harold Heller was accomplishede All three expressed a sincere
cooperative desfre to len. assistance {n any way the project staff requested.
Dther departments at Stout were also informed of the project and becamas com-
mitted to fts future endeavors,

The Conference informed many Wisconsin personnel of the project's

fntention and stimulated interest and concern about the current secondary
level educatfonal preparation of the EMR.
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The nationat consultants wer~ able to bring their thoughts and exper-
tise togetier fn focusing on the project's purpoces. Their papers wera
very fnformative and are presented in the next sectfon. It §s hoped the
consul tants witl continue to lend support to the project,

The purpose of the brainstorming approach utilized §n the small group
sessions was to generate as many fdeas and reactions as possible. Al)
statements regarding needs of EMR students and competencies of their
tsuchars wers recorded. The project staff msde no attempt to state them
more clearly for presentation on Questionnaires 2 and 3, Perusal of the
questionnaires, Appendices D and €, depicts the results of this approach,

The Conference allowed the opportunity to sysiematically gather needed
data by admintistering a number of questionnafres to the participants. These
data have been used 13 a basis for the final field questionnaire which was
sent tv all Wisconsin secondary teacher of FMR, randomly selected adminis-
trators and rehabilitation personnel. These data will also be extremaly
valuable for reference in curriculum building and {n the salection of the
type of student who should be accepted into teacher education programs.

18



SECTION IIls CONFERENCE PAPERS

Presentations of the Conference consultants are presented in this
section. The first conference speaker was Mr. Richard Hungerford. The
following five charts were used by Mr. Hungerford as a basis and {1lus-
tration for his presentation.

Foltowing Mr. Hungerford's charts are the papers presented by Or,
Clark, Or., Pinegar, br. Bitter, Or, Kokaska, Dr. Gold, D, Dirger, and
Kr. Contruccf.
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2, Resources and Program Components
Richard H, Hungerford
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3. Adminjistrative Schema--Schooling of
Retardates (Moderate)

Richard H. Hungerford

a., urban school district (2000+ overall pupiis, 30+ EMR)

elementary (2 units), Cores I « IV, C,A, 6-12
(1) personal - social development
(2) generalfzed social - work habits
(3) academics

intermedfate (1 unit, 2 staff), Cores V - VI, C.A., 13-15
(1) job survey and inftial specifics {n three job areas; chocsing,
getting, and holding a job
(2) personal - social development (rehabilitation)
(3) academics

semaster workestudy (1 unit, 2 staff), Cores VII - VIIt, C.A, 16-18
(1) specific in two jcb areas
(2) budgetings family and work citizenship

sheltored workshop (prolonged training)

LEL L RS R R L L L L LR R L N L L I I I I T Y I I Y'Y s

b, regional - approximately same as above but having
elementary classes in small communities

boarding homes (Mon. AWM. thru Fri. P.M.) in central community
for adolescents and rehabilitatfon adults

secondary and rahabflitation training center in central community

shel terad workshop (prolonged training and terminal) {n central
community or urban center
C. State school program (similar to b but using state school facilities
for adoleucents Monday through Friday)
ds 'children's" villages utflizing private homes for part-time residential
facilities, particularly in b

e. half-way houses as extensions of state school facilities

N.B.~-Variants of b., c., ds, and e.have proved effective, providing effec ive
work-comminfty surveys continue being made
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L4, Teacher Traininge~Schooling
of Retardates (Aoderate)
Richard H. Hungerford

a. elementary

(1) academ{c--slementary education + present-day special education
in many states (ircluding curriculum construction, specfal
methods, occupational education)

(2) specialty--specialty training (such as art, music, health, shop)
plus specia) aducation (sea above)

LR R P Y P P P P Y P P L Y Y P P Y P A P Y Y P YT Y ) LEEE T Y Y T E ) sSmwanws e

b, secondary

(1) academic--as for elementary plus adolescent development, learning
disorders, emotional disturbances

(2) specialty--as for specialty above plus specia! studies for-
secondary academic

(3) fnoustriai education--basic industrisl education plus preparation of
(fn New York City) food service
care of sick
garment trades
taundry, cleaning
por tar
bui 1ding meintenance
household aid
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5. JYoday A Preferred Adninistrativs Format Would Be As Follows

Rictard Ho Hungerford

Co A OF Pupils

3 to 7
7 to 9-6
9«6 to 12-6

12-6 to 15-6

18-6 to 180

Location of Cluss

Nursery School
tlementary School

Elementary School

Junfor High

Sanfor High

Core Themas

The School
The New Schoolj The Home

The Nefghborhood or ¥illage
The City (or County)

Available Community Job Areas
Choosing a Job

Getting and Holding a Job
Family Citizenship

Family Citizenship
Community Citizanship
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THE NEED FOR ECONOMIC SECURITY FOR THE MENTALLY RETARDED
Charles J. Kokaska
California State College, Long Beach

The specific objact of this presentation is to impress members of the
audience with a concept which I consider to be related to the goals of the
fnstituto, Over the past scveial yeais, I have been concerned with the con-
cept of margins'ity as {t {s related to the participation of former specfai
class students :n the labor force. You are undoubtedly awsre of the general
meaning of the word '"marginality,' {.e. on the edge of an object or entfty,
or in a socfological sense, residing on the edge of an organfzation or group.

The concept of margfnality in this presentation refers to an individuai's
status in reference to emplcyabiiity. It is Jirectly related to the individ-
ual's ability tc yain enpioywent and his level of occupational skill. The
concegt {s crucfal to this conference as it identifies a condition or status
which must concern those of us who train efther the teachers of the retarded
or the retarded themseives. This is because the condition of marginal status
is in conflict with one of the basic needs of those retarded who seek employ-
ment, namely, the need for economic secur{ty and advancement. It also stands
as & continual contradiction to the purgnsy of our vocatfonal training pro-
grams, namely, the full development and ut{lizatfon of the individual's
abilfties within the labor market.

As the term implies, those individuals who are in a marginal status
dwell on the edge of the labor market. ‘his hinterland includes:

1. those who sway betwaen the classifications of employed,
uremployed, and out of the labor market {out of the labor
market are those who hive been unerployed so long that they
no longer seek employment);

2. thosa who may be employed, but {n occupations which fail to
provide adequate economic rewards which can measurably
{ncrezse their social satus;

3. thole who may be employed, but in occupations which are pro-
jected to be eliminated through technologfcal change

In the first situstion, we as teuchers znd teacher trafiners are primarily
coacerned with providirg the retarded with the basic social, manual, and in-
tellectual skills that wtil fncrease thefr chances of gaining emplioyment.
These objectives and the various behaviors and faciiftating skfl's have re-
cefived extensive emphiasis within t'a 1iterature. A recent review of predict-
fvc essessment of the vocational success of \he retared has, in nart, indi-
cated that thay havo exceeded expectations {n their training programs which
may be due to our emphasis upon these besic skflls (Department of Health,
Education, and Valfare, 19705. However, the concern within many of these
training programs hus primarily been witl, the {mmediate; f.e., lot us train
and placu our trainees or jobs, thereby avoiding the stigma and life conse-
quences of unemployment.



My contention is that we must also be concerned with the second in-
gredient of marginality; i.,e., the economic rewards of employment. At this
juncture, the issue becomes more complicated because we are dealing with a
population that commands an extensive range of vocational skills. Some re-
tarded harbor only enough skill to occupy unskilled jobs while others will
work in craft occupations. Some of you mdy ke surprised at the mentfon of
craft occupatfons, but let me share with you th2 results of a survey I con-
ducted in 196, of 315 secondary urban programs for the educab.e rentally
rawc~ded (XKokaska, 19¢8). The following is an abridged list of occupatfons
in which students {n those programs were befn; trained and placed:

An Abridged List of Occupations in Whi+h ti.e Educable
Retarded are Being Trefned and Placed by Secor.dary School! Systems

Craftsn.zn
appliance repairman meat cutter
auto mechanic monument eng:aver
baker assistant mor ticfan assistant
bicycle repairman photographer assistant
body-fender repairman plumber assistant
book binder printer assistant
bricklayer assistant radio-TV repairman
butcher assistant
carpenter assistant roofer
carpet layer saddle-bootmaker
carpet layer assfistant shoe repajrman
cemont finisher helper sign painter
denta! assistant sign painter assistant
electrician assistant taflor assistant
furnfture repairman TV camera man
house painter tool shop apprentice
house painter assfistant uwpholstery assistant
Tens grinder welder
machine serviceman woodcutter
Operatives

drill press operator Astembly worker {np:
fork 1§ft truck operator air condfitioner factory
laundry-dry cleaning imachine auto parts factory

operator ) randy factory
miil1§ng ma.hine operutor ) electronfcs factory
sewing machine operator food plant
staple nachine operator furniture factory
truck driver garment f: story

greeting . ‘d factory
pen-pencil factory
sheet motal facto'y

One of my graduaste students, Bill Lawrence, atterpted to probe some of

these occupatfons more carefully. He completed a survey of secondary pro-
grams {n five counties surrounding Detroft., The Detroft area was a logical
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cholce due to the concentration of industries and the oppor tunities this
affords special class students to enter diverse occupatfons. Thte following
is an amplification of two job titles {in the operative area taken from his
surveys

Selccted Operative Occupations

kange in Hourly

Title Duties Wage Rate
Assembly worker in spot weld
auto plant paint
grind netal
final assenbly
finish and trim $2.75 - $3.00
Machina operator in repair and clean machine
siatler firns operate drill press

grind gears

operate radial drill

buff metal

plate metal parts $1,70 - $2.%0

In glancing over the various job titles, one may be surprised with what
the retarded are able to do. The list of olcupatiors dramatizes ithe fact
that we must be cautfous {n characterizing them according to vocational stereo-
types, 1 am particularly referring to the ircreasing emphasfs within the
1iterature upon trafning the retarded for service jobs. Yes, ths service
occupations are projected to expand {n proportion to the gross number of posi-
tions ir: the labor market. Yes, the cost of training is lower than in other
occupaifons. Yes, they slso offer relatively rapid placements which help indi-
cate program success. But, not all students in spacial classes should be
characterized as workers in the service areas, There §s a reason for my cau-
tion. 1 am particularly concerned with the amount of economic returns these
occupations offer. For eiample, Rutzick (1965) in his ranking of U.S. occupa-
tfons by earnfngs tisted the following median annual carninge for some of the
service occupations:

counter -fountafn worke: $1724
waftress 2144
cook 3424
hospfta! attendant 2955
elevator oparator 3389
househuld worker 1058

Of course, these are median annual earnings and they can fluctuate accord-
fng to such varfables as urban size, geographic area, leangth of time on the
job, the presence of a unifon, etc. But, we cannot overlook the fact that a
large proportfon of special class students in our urban school systems are
a1%0 mesbers of lower tocfo-economic levels. This factor of disproportionate
nuwbers of members of lower socio-economic levels In special classes, and par-
ticularly from such minority groups as Puerto Ricans, Mexfcan-Americans, and
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Negroes, is becoming the most crucial issue in mental retardation. As an
example, Tobias, Alpert, and Birenbaum (196%) reported in their survey of
the vmployment status of mentally retardad adults in New York City that
alticugh Puerto Ricans constituted only 15% of the entire school population,
they comprised 35% of the pupils in classes for the retarded during the
survey sample years.

Thus, I wish to emphasize that in view of the limited financial remu-
neration from service occupations, special educators should carefully con-
sider whether they may be inadvertently training students for positions
which will not enable them to achieva an economic level and accompanying
benefits above that from where thay started, Ve may be training trem to
work, but not in occupations through which they can improve their economic
sftuations: We may be getting them jobs, but in areas which are vulnarable
to fluctuations in the economy. In other words, the reduction of marginality
and the establishment of a successful program in the vocaticnal preoaration
of the retarded depend upon the relationsnip of tha ifudividual's potential
skills and the economic rewards he can obtain from the job for which he was
prepared.
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NEEDS FOR TEACHERS OF SECONDARY EDUCABLE
MENTALLY RETARDED STUDENTS

Rex D. Pinegar
Brigham Young Univarsity

Education for the retarded should be seen as education first and educa~
tfon for the retarded as second. Research and trafning of the retarded tends
to be seen by many as something other than education. It may be that this
view was created because research and training with the retarded is often
done in other than a ‘'school-like' atmospheret a sheitered workshop, on the
job, or in work experience stetions. Such a point of view somehow seems in-
congruous to the concept of education, It fs the opinion of this writer that
education is best viewed as tihat process of teaching and learning which bring.
about change in a person's performunce in or out of the ciassroom, with many
or with few persons involved, with rormal or exceptional persons.

For the past several years, particularly since the beginning -~ support
for graduate training programs through the U.§, 0ffice of Education, Bureau
of Education for the Handicapped, special education hss been viewed as meaning
educatfon apart from the regular educational teacher trairing programs. It
appears that such an approach to the trairing of special education teachers
may be injurous to their training. Since they nust work very closely with
the teacher in the ragular classroom setting, it seems advant~geous to have
special educetion teichers trained in close relation tc the regular classroom
teacher. Education for the retarded should be planned for, and implemented
as an integral part of the education system. No longer should special educa-
tion be viewed as a special program quite apart from the regular education
track for teachers of so called normal chitdren. It is true that there are
some children who require special ized classroom situatiuns, educational set-
tings, and fustructional techniques to meet their individusl deficiencies or
needs. It is also true that the educational, occupationaly and social goals
for these chiidren are very likely to be the ssme as those for normal children.

The point of view expressed above seems to fdentify four main nesds for
training teacher: of the educable mentally retarded secondary studenc: (1) A
training fnstitution needs to provice opportunfties fer the teacher-in-training
to see educatfon in 3 very broad spectrum, (2) The training teacher needs an
exposure to and experience with the educational process for mentally retarded
children beginning at early clementary, ff not pre-school levei, through the
high schenl experfc ce. (3) The training teacher nzeds an exposure to end
experience with the world of work within the community which provide occupa-
tional promise for retarded persons. {(4) Training teachers need an extended
practicum or intern experfence which allows the trainee to work with the re-
tarded et severatl levels of educational and intellectual development, This
training should run concurrently with experfences {n educational development
with retarded in occupational skills, specifically tasks related to occupation-
al proficiencies.

An example of the training suggested above was initfated late fn the train-
ing of xtudents at Brigham Young University who were compteting master's degreas
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in the area of mental retardation., Using B4 re¢sidents of the Utah State
Institutfon for the Mentally Retarded, a two-year job training project was
inftiated. Residents were evaluated by the educational staff and representa-
tives of the Office of Rehabilitation Services, and they were found to have
potential for job placement. A master's level student in mental retardation
was then assigned to sac.. grouvp of seven resfdents at the State Training
Schoo) as &n instructor-evaluator (we've since changed the title to '‘teacner'!.
The instructor-evaluator's function was to work with and train the resident
assigned to a specific job station at the institution. To do this ths
instructor-evaluator was required to write up an instructionai plan which
included not only on-the-job training, but also classroom instruction which
appeared necessary for developing skflls or social attributes needed for
success in job placement. It soon became apparent that the instructor-
evalnator was not Himiting his instruction to the job station. Much of the
trafning was taking place in the classrooms of the schooi building at the
Institution Simulated work experience, social interaction, and employer-
employee relations were practiced and skills built within the mentally
retarded person to handle such situations.

Does this meai. that the education of the retarded trainee was only 1imited
to the time spent {n the classroor? Th>t the educational research was only
that related to data coliected in the: ciassroom? These two questions may sound
rather ridiculous but if education and/or educational research is limited to
the classroom what else couid one surmise? In fact, if such a lina of thinking
was carried to fts ultimatas conc ssfon, teacher training {nstitutions should
elimininte all practicun experiences because the student teacher in training
must teave the classroom of the college For such courses and/or experience.

Education for the retarded needs to begin early in life, perhaps as early
as three months of age. For most milcly and moderately retarded perscns,
three to four years of 2ge {s a desfrabie time to begin educational experiences.
This pofints up the need for teachers-in-trafning to have bitkground and ex-
perience which will enable them to teach home-1iving skitle, skills for working
with parents in the home, skills whichk will enable tham to fdentify areas of
strength «nd weakness in a child's functioning and develop an fnstructional
procedure which will enhance the strength or overcome the weaknesses. Such an
approach might also imply that there should be 2na continuous program into
vhich both elementary and secondary teachers contribute. The artificial break
or barrier between the two so called ‘''levels of {nstruction'' needs to be
eliminated.

Anoiher fmplication of need might also be that of teaching the retarded
for employabsiity alt the way through their schooling experience rather than
on' during the 7 to 12 grade sequence. To do this {t appears that the
teacner would .aeed:

A, Space
1. ‘ork sample stations
2. Simulated work statfons within the school classroom setting
B. 3. Storage areas for the equipment ond materials to be used in these
stations
Lk, Space for work tables, work benches and for displaying completed
projects
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B, Training

1. Curriculum development experience (kindergarten through 12th grade)

2, Instructional packaging (the establishment of an instructional
objective with its accompanying learning expariences and materialis
for developing those experiences)

3. Principles of learning theory ( theoretical constructs with experi-
ence {n the application of these constructs to an actual teaching-
1earning experijence)

k, Practicum experience beginning in the freshman year at the univer-
sity (for a suggasted experimenial program see attachment - A" at
the end of this paper)

5, A feed-back system for evaluating teaching training performance
(video tape recording with micro-teaching experience)

1, Interaction with indust-rial and business personnel

2. Interaction with parents and/or guardians

3, Interaction with other educationai specialists ( teachers, researcn-
ers, psychologists, social workers, vocational rehabilitation spe-
cialists, counselors, employment office personnel, etc.)

In summary, the secondary teacher of educable mentally retarded children
needs:

1. An awareness of and experience with the broad spectrum of educationj
he needs to be able to see the relationship “atwzen pre-school, elementary,
{ntermediate, and secondary educational programming for the development

of appropriate and meaningful educatfonal experiences for the mentzlly
retarded;

2, Exposure to and experience with educational programs {n clinical set-
tings as well as in pubiic school or private school situations;

3, Experience with and exposure to occupatfonal resources within the
community and the fmmediately surrounding area; and

k., An extended practicum to include work with the retarded at all levels
of educational and intellectual functioning.
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Freshman
Year

Sophomore
Year

Junior
Year

Senior
Year

ATTACHMENT ''AY

Suggested Teacher Training Schedule
of Practicum Experience

Look, See, D2. (1) Experience learner's
worid

Look, See, o, (1) Cxperience iszrner's
world with introduction to {2) tutor
opportunities

See, Hear, Do, (1) Experienca learner's
world with {2) tutor time and team time in
implementing (3) rote of team plans

See, Hear, Do. (1) Experfence learner's
world with (2) tutor time and tcam time {n
fmplementing (3) role of team plans, (&)
participate student teacher - planning as
well as implementation., Help direct those

at (1) and (2). Works with team as mevber,

(MAY GRADUATE FROM COLLEGE HERE)

Fifth
Year

Sixth
Year

Do! Work with Mastar Teacher
(1), (2), (3), (4), (Supervising)

Do! ODemonstrate 1-5

25

Observer

Observer Partici-
pation

Teacher

Student teacher |

Apprentice Teacher
or Intern

Master Teacher
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SPECIAL EDUCATION FOR THE EMR ADOLESCENTs STUDENT
NEEDS AND TEACHER CCMPETENCIES

James A, Bitter
University of Northern Colsrado

In special education, there {s a tendency tu classify students with
l1imited intelligence as mentally r tarded, Other cheracteris:ics, like cul-
tural and economfc backgrounds, are jenerally considered only secondly. Un-
fortunately, our present educational system tends to segregate students on the
basis of abjifties, generally verbal. Specfal educatfon fs an example; ''track"
programs are apnother, and our continued emphasis on content is another. Though
most educators plan curriculums with the assumption that our youth com from
middle-ciass backgrounds, students are indeed drawn from variosus culturzil and
ethnic groups with meny abilities and various disabilities.,

It fsn't surprising that many youngsters drop out of school, Segregation
of students, infiexible programming, snd !imited curricular experfences ares
perhaps some of the reasons for abardoning school, Adolescence {s @ very ari-
tical period. The adolescent 1s learning what kind of person he §s, how he
relates to others, ard he often attempts to make decisions about education,
work, and marrfage, Yet, ovr curriculums seem designed more for fotrtering
dependency rather than independent functioning.

Our worid and society is constantly changing, Tne impact of change on
values, idess, concepts of time, and freedoms necessitates renewed thinking
regarding the emphases in educationsl curricviums. For exampls, educators
are only beginning t. recognize that preparing to cops with leisure time {is
as {nportant as preparing for a jcb.

Many professions lean heavily on concepts of normalcy, Those that do
have difficulty accommodating a changing wortd and changing man. Yet, abili-
ties and disabilities are contextually relative {Puth, 1969). Disabilities
are a function of a dynamic relationship between the individual and his en-
vironment. Human existence, and many associated processes of living, are
characterized by & 'two-way, dynamic demand botween 2 unique organism and
(or in) {is unique environment {Puth, 1970)."

8ecause of this, ths usual instructional spproach which emphasizes struc-
ture and '"a:livary'’ by the teacher may not be the most desirable approach for
facilitating iearning, Educational proyrams need tc shift from the current
over -emphases on content to an {ncreased emphasis on experience. The emphasis
should be placed on learning how to learn and thin's, rather than on what to
know and remember. Curriculums should reflect & recognition that actual learn-
ing {s a very subjective experionce which does not follow a set time schedule
and requires & coicerted personal effort, Lesrners can lesrn, but it may not
really be desirable for teachers to teach., Rather, they should guide by
creating the conditions vor learning and stimulating fnterest and experfiencos.

Curriculums need to be designed for learning how to live, and should pro-
mote fearning for {ndependence, responsibility, and problem solving through
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in.spendence, responsibility, and problem solving. Our school systems and
students should profit from individual differences and multi-culturalism,

Educational Neads of ths EMR Adolescent

The similarities and differences betwaen adolescents of varying degrees
of ubflity can ba cverstressed, and usuaily {8 for administrative conveniente
and efficiency. The general educational needs of EMR adolescents are similar
to the educational needs of most adolescents in that they need to develop come
munication skilis, fncependence, resourcefuiness, and self-confidence. Slower
leariors, however, jenerally (a) lack many of the common experfiences asscciated
with raintaining fncependent 1ivingy 'or example, community and work exposurej
{b) learn better from more concrete experiences on a relatively non-verbal leval;
(c) require mora repetition and reinforcement in the learning process; and
(d) have less eb’ifty to transfer learnfng from ons sjtuation to another,

Emphasis in our curriculums should, then, be on functional abilities,
{ncludings

1, communication skills, {.e. speaking, listening, reading, writing,
recording, and interpreting.

2., {independence, {.e., the abiiity to think and decide, provide self-
direction, organize and ptan efforts, teka initiative, and accept
responsibiifty,

3. resourcefulness, f.e. abiiity and desire to fnvestigate, discover
interpret, review, evaluate, and use information,

4, selfeconfidence, {.e. healthy attitudes toward personal sirength:
and weaknesses, abitity to hanile situations involving social in.
teraction, and ability to coordinate with others.

To provide for thess neeus, and accomplish the ralaced goals, nacessi.
a curriculum of activity und experience which {s indfsfdualized. It aiso :t
quires that teschers extend the ''experiantial' program into the community
(Bitter, 196/), Our referent should be the student, rather than our profe -
where the student can becoms the center of the learning activity and be a.:
{n Isarning how to {nquire, organize, discuss, and discover on metters of ¢
to him, The learning process should move away from structured content wh. -
predetermined as valuable regardliess of student response, or {its utility f
total {ife functioning, and be parmitted to become fnquiries by students o.
topic, problem, or hwmn endeavor {n any med{um (Provincial Comrafttee, 196
The school can ther. becoms a dynamic learning situation based on persons! . »
group interests which can encompass the comrwnity and fts resources.

Competencies of Secondary EMR Teachers

If our curriculums are to provide for the individual needs of studen
adolescent EMR's {n particular, then we need to shift the amphasis {n deve,
ment of teacher competencies from teaching methods to resourcefulness in -
viding learning experfences,

The teacher must be capable of fdentifying and understanding the nenc.

individual studenis. He must be abis to develop objectives fo. students ¢
be able to {dentify changes in the learner.
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The {ndividual approach emphasized above requires flexibility on *he part
of the teacher and the curriculum. The teacher must be skilled in providing
uvidance, in order to help students plan and manage their ownh progress, to
encourage students to fdentify areas of learning in which they would like to
learn, and to provide the opportunity for making decisfons. Flexibility by
teachers also requires that they remain sensitive to the interests and probilems
of students, and have the ability to permit the direction and pace of a learn-
ing task to change as the situation demands. .

But, in addition to flexibility, the competent teacher must be able to
help students see order and pattern in experfience and to realize common elements
in problem solving., He needs to be famiiiar with, and possess some understand-
ing of, human ecology in order to be resourceful {n providing a variety of
situations to the student which will enhance learning. Being resourceful re-
quires that the teacher be an excellent coordinator, capable of working with
many pecple in varfous capacities including parents, colleagues, and the com-
muni ty.

One of the communication skills a teacher should have is in the use of
learning #ids. For example, audio-visual media involve more than one sense
and have value for making tearning more concrete, providing repetition and
needed reinforcement, and fmmedfate feedback. It {s important to emphasize,
however, that the teacher must know the advantages and tirftations of various
media and be capable of effectively using the best aids at the appropriate
time, A basfic understanding of media applications, that {s, knowing when,
what, and how, {s perhags the most important factor affecting the potential of
learning aids to facilitate learning.

The Provincial Committee on Afms and Objectives of Education in the Schools
of Ontario (1968) reinforce thu need for {msginative and resourceful teachers
who are capable of creating a curriculum of learning experfences on the spot.
This Committes suggests that remote curriculum developers, who may predetermine
the entire structure of a curriculum and impose ft upon all students, should
wither awdy as anachronisms, and in thefr place shouid emerge consultants on
child development, methodology, program aids, field sxperiences, and special
learning problems (Provincial Committee, 1968).

Summary

This paper proposes changes in educational programming which would de-
emphasize curricular segregation., Special education may be a resuit of an
educational system which promotes segregation of content and of students,
Most of the school structures still utilized reflect the old system and, no
doubt, tend to reinforce ft.

In place of the usual educational pattern, it is suggested that consider-
ation bs givan to an unstructured, individual{zed approach emphasizing the
pursuit of {ndividual and group interests by students through activity and
experiences, and that our teacher training programs faciliftate this approach
by developing teacher resourcefuiness and the guidance and communication skills
necessary for facilitsting learning and human functioning.
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NEEDS OF THE SECONDARY EDUCABLE MENTALLY RETAROED PUPIL
AND COMPETENCIES REQUIRCD OF THE TEACHER

Jack C. Dinger
Slippery Rock State College

An edftorial written in the July 1970 issue of Butter Homes and Gardens
stated in part some of the following thaughts: 'Something has gone wrong
with our .ountry. Each of us feels mora and more abandoned by his feilow
men. We are at the mercy of machines. We beqgin to live only for ourselves.
We seem to feei the world owes us cnd that we owe it nothing. The ratults
of such attitudes are all around vs. The services are deterjorating., 1It's
hard to find repairmen who will do a good job the first time--or even the
second or third time. Expensive new products lose knobs and buttens 1ike
cheap toys. Waiters act as {f they are doing you a fsvor to wait on you,
Sales people gossip while you wait. Cleaners not oniy fail to get the spots
out, but end up losing the whole suit. Airlines misdirect thousands of bags.
Department stores can't straighten out your billings.”" These are the kinas
of failures that are being noticed and complained about by most everyone in
this country today, These are the same kinds of behaviors which our mentaily
retarded young adults can be trained to correct. Our boys and girls can learn
to be effective, courteous, dependable service workers in our society. Perhaps
they can even begin to change this downward spiral of inadequacy and deterfora-
tion which 1s becoming a natfonal disease.

In order for our retarded young adult to become a successful person, he
fs going to need a vastly different schoo’ program ¥n order to help him arrive
with the correct attitudes, behaviors, values and abilfties.

1 would 1ike to back up to get a good start on today's topic by reminu-
fng you that I began my professional work with retarded children as Director
of Psychological Services at the Polk State School, which s a residential
school of 3,500 retarded from age six months to 85 years, {n northwestern
Pznnsylvanfa, Four years of service here left me with the feeling “hat 1
reatly knew something about retarded people. 1 then became Supervisor of
Specfal Education for the Altoona School District 'n which several hundred
retarded children attended public school special ciasses. During a faculty
rmeeting of the special education teachers shortiy after my arrival, I asked
several of the ladies who had been teaching special education for twenty or
more years just what becamo of these children they had been teaching. They
said, 'Well, gee, 1 don't know. I don't really make it a point to keep track
of them, I rur. into soma of them on the street every once in awhile.'" One
lady, sensing my frustration safd, 'Mell, 1 know one boy, he's in a peniten-
tiary." This only brought a furthe~ frown to my face so another woman said,
'Well, I know another boy who's working for the Pennsylvanis Railroad and
dofng quite woll,'* But 1 persisted that there had been hundreds upon bundreds
of boys and girls going forth from the schools \here they had taught, As wa
disi.vssed the problem further, we all came to tle frightening conclusion that
we had never taken ti.e to {ind out WHAT we were training them FOR, As a
result of this, we didn't know whethor we were perpetuating terrible mistakes
and offering limited programs of preparaticn, or whether we were doing a fine
Job, atthcugh wo ware kind of svre that we weren't,
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We also decided that this could not be the most effective way to con-
duct a good educat:fonal program, You can't hit the target if you don't
kncw what or where the target is. Further discussion led to the conclusion
that the best indicator of what the pupils in our ,iesent specfal education
classes would become, or could be trained to te, was what had happened to
students in the past classes as a result of their schoc! training programs.

I decided to make thfs my doctoral research project and proceeded to
interview 100 former special class pupils at their homes and also visited
their employers to do a fob analysis of the types of work done and skills
involved in doing thems Now, these people really amazed me-~they had been
out of school! from two to twenty years. They were fairly well dres:ed,
spoke quite intelligently during the interviews, h*d quite good homes, and
hud wives and children who paralieled the average of any community. You
know we don't have to feel sorry for these people--42% of them (almost half)
were making more than a teacher started at In Pennsylvania at that time
after four years of colleges When teachers were starting at $3,600, one
fellow was making $7,800 and quite a few were in the $5,000 ~ $6,000 bracket,
and that was a number of years ago when salarfes hadn't {nflated ]ike today.

One other thing that impressed many people was their marital historfes:
55 of thu 100 were married; only 3 had been divorced, The 55 hadn't married
former special class pupils efther (only two did); they tended to marcy high
school graduates or those who had attended two or three years of high school.
They didn't tend to raise a whole houseful of equally retarded children, as
our armchair critics have often predicted, The 55 marriages had resulted {n
74 children; 17 of these were old enough to be in school and all had taken
IeQs tests, Only one of the 17 had zn I.Q« below 85 which was the highest
1.0 of any of the 100 subfects. The highest 1.Qs of the 17 children was 132
and right next to that was a 130--both fn the gifted range, The mather of
the 132 1.Q. was a registered nurse. These young adults were employed, earn-
fng a 11ving, establishing homes, raising familfes, being a neighbor in their
community, attending churches, and contributing to community charfties. By
what criterfa could we label them as retarded now?

In order to give our present students the best curriculum and most real-
istic preparation for 1ife, we studied the jobs currently held by these former
pupils as well as their former jobs. We were {nterested in determining what
qualities of personal, socfal, occupational and academic training were needed
for success on these jobs. It proved to be a very interesting and educational
adventure for me and one which I would fnsist that every spocfal education
teacher ought to have, This gave me the first-hand knowledge of, and fecling
for, the skills, tools, knowledges and qualities needed on these many unsk{lled
and semiskiltted jobs which make up the great majority of the working world. I
was shocked, but this has been confirmed many times now, at the extremely
i finf ted book knowledge required for successful performance of these 100 jobs:
1/'3 of them required no reading whatsoever, and only second and thira grade
were required for the remainder; 70% of the jobs required no writing what-
soever except for signing the paycheck; 95% of the fohs required tess than
fourth grade srithmetic. The employers were Quite {mpressed with the per-
son?| qualities of these workers, especially their effort, punctuality,
dependabiiity, speed of working, and courtesy. These you will recognize as
the sams undesirable characteristics of the school age retardud child, The
employers safc they liked these employees so well that if taey could help the

>
.
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school to train more like them, they would be glad to do so and would then
hire them when they had graduated. Intarestingly enough, the emlcsers did
not regard or {dentify these adults as retarded--only as dependable, desir-
able employess,

Now-~all of this successful adjustrent kad resulted with NO planned
school curricuiun to prepare them for this success. What might they have
becoma with a good school preparation and tailor-made curriculum to meet
their adult needs? Since this gquestion really turned in our mirds, we
planned one and tried it oute It {s called "Occupationz) Education in the
Altoond Senfor High School!' and it was largely dictated by these past special
education students,

The retarded adults in Jr, Dinger's study made many suggestions as %o
what they felt were the needs, skills, knowledges and attitudes which the
school should have taught to them while they were still in school. They
pleaded that retarded children currently in school should defiritely have
cer tain neads anticipated and prepared for. Their voices have been bierded
and re-worded slightly, but ihe themes aro theirss

Using Banking Services

We have to use these, but we didn't know how or what to do, we looked
gretty dumb to the bank people. The sugar bowl just isn‘t the answer to
our money problems. We can be ejual to the rast of the people in using these
services, 1/ you would just teach us,

Job Opportunities and Employment Procedures

This, plus the aptitude testing, will help us eliminate the {dea that
we will all be nurses or automobile mechanics and that the world is just
waiting to give us all high level jobs. Tell us what kind of jobs there are
{n this world and how we go about getting them, so that we can compete with
the hLigh school graduates and make the grade, We sit around too much of the
time wondering how to get a job, what to say to the man who §s the boss in a
ut:te collar ond a suit, Help us to be able to sell ourselves and our
abilities.

Dating, Engagement and Preparation for Marriage

We see too many faflures and too many problemsy we just don't know how
to act or talk around girls and boys when we are in school. No one ever tells
you what to do about ge‘ting engaged or merried; you just find out for your-
self the hard way. 7100 much separation, divorce, misery, Tall us about the
1{censes and the tests and where you can get married. Tell us how to keep
an argument from getting into a fight and how to keep arguments from developing
over money, sex, the kids, cooking, in-laws, and all those kind of probiems.
You can't ask your friands or relatives for the answers to these questions;
they don't ‘now the answers, or you don't fee! like asking them. This is a
job fo* the school,

Family Health

No one ever told us what to do when the badby go* 1ick, or how to prevent
@ {llnesses and accidents in our young children and our home., We sure learned
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the hard way, but it's expensive. We never found out what kind of agencies
there are to use until it was too late--all those things set up by the
governrent to help us, and we don't know about them.

The Fundamentals of Insurance

We'ra sick of insursnce satesmen stopping at our house all the time.
They hard selt us and we den't know what or how to talk br.k to them, and
we don't understend what they are saying to us, It costs an awful lot of
money to make a mistake and sign up for some kind of insurance and then find
out we cannot afford it or that it was a bigger policy than we should have
had. Who do we turn to for help now?

Transportation Techniques

who ever thought I was going to take a bus to New York or Harrisburg
or some place. I had to when there was an emergency whein somebody died,or
got sfck or had to go for a job. Who ever thought I'd ride in an airplane.
B8oy! We sure wish that school would have taught us more about these kind
of things.

Budgeting Techniques

Our money goes out so fast that we don't know where §t went. 7.ere
wasn't much to start with I guess. What would we ever do in an emargency
like if I'm layed off, or {f my wife gets zick. Just putting some morey
fn those cookie jars or coffee cups fsn't the whels cnswer to making money
stretch from one pay(ily to the next.

Military Service

Is this a good training place? Am 1 able to get into the service? What
will §t do for me? Would they taks me? Would they train me? Mould they teach
me anything § could use as a fob caveer aft.r I get out of the service? How

can [ know for sure?

Shopping Techniques

How could I make our small weekiy budget stretch for enough food, clothing,
and all the other things that we have to buy? How can we save enough mopey
by shopping so that we will have some left for emergenciss and improvements
on our house or apartment? How can we keep from getting ‘'‘gypped* by some of
these sales and fancy advertising? It looks good when you get §t, and it
falls apart when you get it home.

City, County and State Agencies

Whe can help us understand these varfous agoicies, bureaus and organiza-
tions that are set up all over the city, county snd state? What are they
supposed to be doing for us? What do you have to do §n order to get their
help? 1Is it just charity they are giving us, or is everyone entitied to use
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them? I wouldn't go to most of them because I've never been there and I'd
te afraid of what they might ask me. They might embarass me even mere,

Credit Buying

Everybody has to huy on credit. I wonde: how much the, really cheat
you when you buy on credit, I think they make {t coct more. There are lots
of things you can buy on credit, I think that once you start, you buy too
much &nd then you're realily stuckj you can't ,ay and they crme to take it
backe Maybe it would be smarter {f we paid cash for everything, but then
we couldn't buy anythfno., What happens If you buy on credit and then they
come to take {t away be:ause you've lost your job due to sickness.. That's
precty embirassing too, and you lose all that money.

Renting and Purcnasing of Housing

Boy, they naver told us anything about this in school. H. : do you find
a real good, cheap apartment? Hew do you know what all that stuff in the
lease means? Is it better iv rent a house thun an apartmznt, or should I
be spending my money to put toward payments and buying 8 house? How do you
decide theso things? what do you do with a lsndlord that gives you ali kind
of trouble and won't fix anything that's broken? Those are probiems.

Grooming

Everyone can took better, I guess, thon they do, I wish someone would
have told me how or made me look better when I was just a kid in school. No-
body ever took me to a bcauty parlor or tried to help me pick out the best
looking clothes for me, How do you pick out clothes that will last and that
will look good for a long time while you are weariny them? This ts sure an
{mportant thing, because the way you look and the way you think you look
makes a big difference fn how you feel and how you act.

One of the major unmet needs of the secondary £.M.R. $tudent is that
of an adequate, indepth, realistic program desfgned to enable them to becore
effective, happy homemakers.

I know of no 12-year training program for the job of homemaker. I know
of no preparation for the many, many diversified tasks, roles, decisfons,
problem-solving and frustration-meeting expariences which thuse girls are
all going to have to face., Oh, sure, we give them a course in sewing or
cooking or perhaps even child care (a semester of each, two days a week)
but these certafniy are not the total answer to the preparation of an
adequate homemaker. We need teachers who can think about and teach about
the emergencies of daily 11fe, even in your own lives=-ths emergencies of
sickness, accidents, financial crises, the pressures of time and heavy work
loads. I recently had a class §n curriculum development do a little bit of
thinkfng about this problem, and they came up with a tist of 28 major headings
or roles. Each of thase would maybe have a whole page of sub-headings for
teaching which ovght to be somehow incorporated into these girls before we
let them go into the adult community. They included in their 1ist such aspects
as cooking, sewing, shopping, child care, family health, mental health,
acting as a social being, as a nefghbor, guest, and hostess. Learning how
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to keep a home attractive; handling the home finanres in purchasing, credit
buying, making loans; the pressures of 1ife in terms of social pressure, the
pres:ures that children exert on a parent, and the work load which is so

hard to cope with; learning what sources of help are availabla to her in the
comrv.ni ty; the grooming aspscts, the lav~dry aspectsy the securing of housing;
sex education for herself and for her children; budgeting of time and of
woney; transporiation for her children and terself; being able to help her
children with their education; developing the right moral social values for
herself and for ner children; pet care {believe it or not); gardening; how

to deal witi: the older parents and relatives in her home; the working wife
and 1ts problems and benefits; tne social-racreational side of home living;
copi . with the major appliances fnciuding selection, buying, and their
operation; the civic duties and opportunities to serve one’s fellow man; the
fnsurance problems of the home<-the medical, home, automobiie insurance, etc.;
mafntajning a safe and healthy home. Tha list goes on and on, and this fis
only a siight dent in the total job analysis of what a real live homemaker
has to cope with {n order to be marked adequate, I had a couple of real good
ideas suggested in our class for ways to approach this homemsking training
for girls. It was suggested that the school district might rent, buy or lease
3 home that has a 1ot of work that {s necotsary to be done on it. The boys
and girls could then fix it up, repafr 1t, paint {t, furnish it, and they
would experience the dafly 1iving problems of cooking, sewing, taundry, have
some small children visit there to be taken care of, even down to the fine
pofnts of having salesmen stopping at the door and high pressuring them to
buy magazines. I can hear some of you in the back of the room saying, 'Boy,
that's not practical, it s not usual, I say to you, Special Education is
indeed not usual education, ft rmust ke very specials our techniques, our
methods, our materials must be specfal, must be 1ife-1ike, and must be geared
to train boys and girts to be what we want them to be--adequate adults.

Cgmgetencies

You will recall the competency studies of the 1940's by Romaine Mackie
and Dr. Lloyd Dunn in which a natfonal survey was made of teachers and supar-
visors of Special Education {n all areas of exceptionality. The weighted
priority ranking of the teacher competencies and skills were presented in
their summary publications. In developing the Specfal Education Teacher
Training Program at S}ippery Rock State College, we analyzed all of these
data and tried to find ways to incorporate didactic and experiential methods
by which we could anticipate that these skills and competencies would be
evidenced {n our teacher graduates. G, Orville Johnson fn 1962 said: "It
is indeed paradoxical that mentally handicapped children having teachers
especially trained, having more money spent on their education, and being
designed to provide for their {mmedfate needs should be accomplishing the
objectives of their educatfon at the same rate or at a lower level than
similar mentally handicapped children who have not had these advantages
and have been forced to remain in the regular grades."

We are goin; to attempt to indicate a number of competencies which we

feel a successful teacher of Specfal Education must have {n order to correct
this tragic status of Specfal Ldicatfun classes for the mentally retar jad,
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before beginning a listing of these competencies, we would like to s:ate the
first priority of any teacher of mentally retarded children {s that he must
care about doing the superior job in preparing the secondary educable mentally
retarded pupil for a :uccessful adulthood. Unless this absolute dedication

to this task is truiy a part of this teacher, all of these following compe-
tencies will result in extremely limited success. The following numbered
competencies are not presented in any priority ranking, but rather an attempt
to give a perspective of the types of skills necessary in the adequately
prepared teacher:

1. The ability to communicate = To communicate both in writing and
verbally to Supervisors, Administrators, Parents, Pupils, Employers, etc.

2. The ability to work on a team - The skills of diplomacy and leadership
and gaining the best ideas from each of the other team members. The
classroom teacher just can't do this job alone.

3. The ability to individually apply individual prescriptions to all
pupils in the class - We must go away from the "herd concept' and
begin looking at individual pupils with their strengths and weak~
resses and individual needs.

4, The abflity to use an aide - The trend is to have these people
available, but very few teachers seem to understand how to select,
utilize and supervise these assistants and to gain the best possible
service from them,

5. Pree-vocational backgrounds - Our successful teacher should have had
a working background in the semi-skilled and unskilled positions of
the commnity which wili permit him to present a val{4 pre-vocational
training experience for his students.

6. The ability to choose and use the "hardware" of teaching - Too many
teachers are stil) just talking as their only method of {nstruction.
There {s so much technology avaflable that is so often unused due to
teacher inadequacy.

7. The ability to ifve in and function in various school environments -
Our teachers need to be knowledgeable about culturally deprived areas,
about strict administrators, about administrators who have no structure
to their school system. A}l schools are not Eutopia and too many
teachers are prepared believing that they are.

8. To know the global and specific goals of educatfon for the Educable
Hentally Retarded and the varous routes to reach them -~ This is really
the basfc question of curriculum development, What do you really wan'
to teach these children and how can they go about accomplishing our
g“l’.

9., To be abte to give a rationale for one's professional activities in
the classroom - We need to be able to explain why we are doing what
we are doing with our pupils, Too often teachers simply fill up time
rather than having a meaningful plan and a prescribed methodology for
accomplishing the plan,

10, The ability to observe and rccord behavior - Our teachers need to really

be perceptiva, to understand ihat which t.as been scen in the behavior
of thelr students, They need to understand the significance of the
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messages transmitted by student behavior, speech, manner{sms,
gestures, etc, They need to be able to record this information for
long range and comparative purp.ses,

The ability to change a child's finterpersonal and academic behavior -
We need to have our teacher knowledgeable about such techniques as
operant conditioning, contingency management and various methods of
effecting classroom behavior.

To utiiize professional and non-professional personnel to their fullest
potential in the program - The teather should be a member of and prob-
ably the chairman of such a team who should or could infli:ance the
learning and behavior of the class. This would include such profes«
sfonals as the psychologist, supervisor of special education, guidance
counselors, etc., and non-professfonals such as the bus driver, cafe-
terfa workers, secretaries, janitors, etc.

To be able to provide consultative services to other teachars - Our
teachers should be able to communfcate meaningfully to regular and
other special educatfon teachers as well as administrators, concern-
ing the nature of mentally retarded children and ways to help these
children in regular or specfal classes at an elementary or secondary
level,

To derive the direct applicable information to improve one's program

from the past and current research iiterature - To have a feeling

that journals can be helpful. To be able to transfer the information
found {n journal articles to one's owh program, to be able to find what is
significent fn the current l1iterature.

To be able to domonstrate the essential and analytical evaluationai
skills « We must have a highly effective system of evaluating short
term and long term learning in our pupiis in order to have a follow-
up and feedback function take place i{n our curriculum.

To be able to ad.1se and counsel students relative to personal and
occupation goals - We need to teach the psychological skiils of how
to bufld rapport and to lead pupils to insight and solutions to their
problems.

To be able to fully utiiize ihe available, supportive services and
agencies of the community - There are miny potential sources of heip,
but the typical teacher does not know how to fdentify, communicate
with, and effect their help fn the total planning and teaching of the
retarded children of his class.

To be able to place, supervise, and solve the sftuational problems of
students in practicum sftuations =~ Teachers need to have the compoten.
cies to establish work study programs both in schocl and in commni-
ties. There are many specific techniques such as fob surveys, public
reiations and communication with businessmen which need to be learned
prior to successful operation,

The ability to plan and {mptement a curriculum based on behavioral
objectives and to be able to vse those curricuium guides now avaflable -
Pajor cfties are trying to adopt or create curriculum guides throughout
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the natfon. There {s a general apathy, however, among teachers
because of their {nadequacies in teaching from a curricuiun guide.
This s a skfll that needs to be taught.

To be able to sell a program, courses, and pupils to administrators,
parents, etc. -~ This is a real public rolations program in action
and one which needs to be taught fn considerable depth before our
teacher {s recady to realize his full potentfal,

To be able to conduct a quality, comprehensive, public relations
program - It is not anough to know what should be done, but the
teachcer must also know how to go about implementing the public
relations program to gain the fullest support of a!l community
sactors,

To be able to devise a homemaking curriculum for girls and boys - This
is one of the most vital aspects of our total secondary program for
the retarded. It §s not enough to prepare boys and girls for cooking,
sewing and child care when current research shows at least 28 roles
played by & typical homemaker rather than just these three, This is
going to have to be a major part of the secondary curriculum if we are
going to have a successful aduit,

To be able to prepare and {mplement an occupational training progiram
for boys and girls - In grades 1 through 12 we must have a sequential,
grudually increasing emphasis on the development of the personal,
occupational and socfal skills which will permit the young adult to
be able to successfully assimitate {into the working community,

To be able to conduct a quality control system involving the fol low-up
and feedback procedures - Industry has precedad education by many
years in developing this continual checking on the quality of the
finished product and on the product as {t 1s being assembled through-
out the menufacturing process. Every Specfal Education teacher must
check constantly as to the adequacy and thoroughness of the learning
which she is responsible for as a retarded pupii moves from grade |
through 12, All must be checking on the adequacy of functioning of
the graduating adult of special education,

To be able to secure addfitional funding necess: y to provide the total
quality aspects of the program - Local and state funding of Special
Education is never enough to provide all of the desirable supplies,
equipment, etc, which the special education teacher should have. The
successful teacher should know how to ins -e that the additfonal funds
which are necessary for the quality aspects of his program will be

for thcoming,

To be able to solve the many unpredictable problems inherent in a
program of this type - We need to teach problem-solving techniques
via the ''cames spproach' or other problem solving approaches,

(o be able to work as a member of a team of multi-disciplinary back-
grounds - The typfcal speciai education teacher has never had the
opportunfty to work with other team members, but he should be know-
tedgeable about how to do this and about how to recruft the assistance
of other disciplinary professionals,
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The ability to serve effectively as a classroom manager, producing a
conducive learning environment - There .re too many classrooms in
which the learning environmant {s one of chaos, apathy or other detri-
mental values, The teacher needs to have a firm concept of the stand-
ards which are necessary and able to be demonstrated by the retarded
pupils in order to achieve at thefr fuilast potential dur ing their
sch>ol years, Most successful teachers have poor classroom management
as their basic shortcoming,

The ability to understand, empathize with, and cope with the cultural
deprivation and ethnic differences which many of these pupiis come
from - The beginning teacher needs to be able to appreciate the atti-
tudes, vocabulary and valua differences which can exist as a result
of the above factors. Attjtudes toward work, aspirations, and general
motivation to succeed are very different for some of these pcople.

To be able to self-analyze one's own teaching performance and to re-
flect improvement fn ft - This is an extremely difficult thing to do,
but can be continually up-graded by intelligent use of video tape,
audio tape, self and peer observation,and judgment ci the adequacy of
teaching techniques,

The ability to use an advisory panel composed of peers, parents, pupils,
consumers of our product, administration, etc. - We need to be able to
try out fdeas, to get input from other perspectives and to force our-
selves as teachers to explajin our planning and approaches and results,
Having an sudience to responr to thsse makes us much more expert in

our teaching.

The abflifty to fight lathargy, defeat any obstacles placed in the path
of progress - Our successful *teacher must have the drive and perse-
verence to prevent the status yuo from becoming his acceptance level

of teaching. Our teacher must be unwilling to accept defeat or failure
as the final answer to such obstacles when the education of his people
is at stake,

The ability and desire to insist on quality rather than settiing for
medfocrity - This is opposite te today's trend of unskilled and pro-
fessional workersj everyone seems to be willing to produce the least
possible for the most personal rewards This {s a trend which must be
counteracted,

The ability to serve as an effective counselor of parents and pupils
in order to secure their greatest motivation and participation in this
mu*val training task - The teicher must be reminded that this s the
parent's child and that the parent and teacher are werking jointly

to achfeve adult success {n the pupil,

The abflity to effect harmony and progress in the various groups of
people related to this program through the use of group dynamics - Cur
teacher must be skilled in elfciting the interest, participation and
harmony among the administrators, parents, employers, other teachers
and pupfls as he seeks to gain tne necessary cooperation and partici-
petion of each aspect of each of thase participating groups.
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The abi 11ty to develop effective standards for the pupils, parents,
teachers, and others and to enforce and secure growth {n behavior
towards satisfying these standards - If the classroom teacher cannot
define and reduce tc written form the standards that he expects from
each of these groups, then he has no right to expect them to be dem-
onstrated. Conversely, if he does know what he wants, he is most
likely to have these standards met.

To utiiize the resources of the community in the implementation of
the total program - The successful teacher should never teach any-
thing in the classroom that he can teach outside tha classroom, {.e.,
the real 1ife situation {s by far the most meaningful to our pupils
and should be utilized at every opportunity. It is an art to know
what and how to use the community most effectively,

To be sware of the life cycle of the mentally retarded rather than
efther of the several segments that typical special education teachers
come {n contact with = Too many times the elzmentary teacher never
sees a secondary pupil and vice versa, Our successful teacker should
know the mentally retarded pupil at pre-school, elementary, junior

and senfor high and young adult age levels so he is fully aware of the
changing abilities and success pattern of this person.

To develop a warm, friendiy personality inside a well adjusted person -
The successful teacher cannot be a withdrawing or hostile, aggressive
type of person in order to successtully accomplish the competencies
mentfoned above. Somehow our teacher education program should attempt
to mold the future teacher into this warm, friendly personality type.

Developing a sense of knowing when and how and who to ask for assistance
before a problem becomes a crisfs - Too many teachers faii to do this
and the results are frequently a series of crises where small problems
were previcusly, Teachers need to be taught that asking for assistance
{s a mark of intelligence rather than weakness.

The successful teacher should be able to develop a post school program
and be able to motivate the young aduits to return for additjional
schooling as they become iIntegrated into the adult community = Our

boys and girls in secondary programs for the educable mentally retarded
are at an optimum age to learn just 2s they leave the secondary school,
They become aware of the problems {n the community as they enter into
ft and they must return to the school for the solutions to these prob-
lems {f they are to be as successful as possible as adults.
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SECONDARY PUPIL NEEDS AND TEACHER COMPETENCIES
Gary M. Clark

University of Kansas

This paper will attempt to provide one perspective of what the needs
of secondary level educable retarded are and what teacher cometencies woutd
be most relevant in meeting those needs. The first section will deal with
ways of viewing pupil needs and the second section will propose the competen-
cles which are crucial for teachers in attempting to meet thefr pupils® needs.

Adolescent Retardate Needs

A discussion of the primary needs of the adolescent retardate hinges on
one's definition of adolescence and mental retardation, but I would prefer to
avoid getting into that problem. For the purposes of this paper, adolescent
retardad pupils will refer generaily to those pupils now enrolled in special
education high scho>! work-study programs. This definition assumes that all
pupils assigned to high school werk-study programs are in the adolescent age
range but makes no assumptfon that the classification of retardation is appro-
priate or jus+tifiable for all.

Primary needs of adolescent retarded pupils are the same primary needs
of all humans, The hefrarchy of human needs proposed by Maslow (1962},
physfological needs, safety needs, love and acceptance needs, esteem needs,
and self-actualization needs, has been cited for years as a theoretical
model for considering the basic needs of all {ndividuals. Viewing this
heirarchy from the perspective of the retarded, no primary need appears to
have been omitted or included inappropriately. Similarly a Iist of basic
human needs presented by Cole & Hall (1964) in Psychology of Adolescence
presented no unique needs for the ''average' adolescent that would not be
appropriate for the "average'' adolescent retardate, They did get much more
specific than Maslow and suggested some thirty-eight specific needs under
six major need areas. These needs included:

A, Striving for Physical Security

. Need to stay alive

2. Need to avoid danger

3. Need to relax

4. Need to recover when {l1 or injured

8. Striving for sexual satfisfaction

5. MNeed for heterosexual attention and affection
6. Merd for release of tension

€. Striving for Love and Acceptance

7. Need to be loved

8., WNeed to feel secure

9. Need to have friends

10, Need to be popular
11, Need to belong to groups
12. Need to please others
13, Need to be praised
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D. Striving for Statu: and Recognition

4. Need to have and keep positions
15, Need to be a |eader

16, Need to follow a leader

17. Need to control others

18. Need to protect others

19, Need to imitate others

20. Need to have prestige

21, Need to be accepted

22, Need to escape blame

€, Striving for Intellectual Life and Creativity

23, Neec .0 conform

24, Need to express onessif
25, Need to seek stimulation
26, Need to ihink

27. Need to acqufre facts

28. Need to imitate others
29. Need to organfze

30, Need to find explanations

F. Striving for Realization and Improvement of Self

31, Need to grow

32, Need to be normal

33. Need to overcome handicaps
34, Need to work toward a goal
35, Need to b independent

36, Need to oppose others

37. Need to resent coercion
38, Need to find oneself

It must be remembered that suggasted needs such as these for any group remain
largely theoretical and acceptable behavioral data are needed before any in-
structfonal objectives should be set with any authority or confidence.

The problems {n obtaining empirfcal evidence regarding primary needs are
many and {t s suggested that as long &s planning is to be based on hypothesis,
conjecture, cr theoretical constructs, there might be more specificity and
agresment {f secondary needs were considered. Primary needs are typically
stated {n such broad terms that their generality preclude any specific response.
In order to satisfy the charge given me, however, the following primary needs of
adolescent retarded youth are proposed:

1. Need for self-acceptance

2, Need for peer acceptance

3. Need for adult acceptance or approval

L, Need for some type of outlet for self-expression

A clarification of each of the above suggested primary needs might help
to focus on areas that could be expanded to secondary needs later.
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nNeed for Self-Acceptance

The need for self -acceptance may be more of a sub-conscious need with
adolescent retardates than a conscious need, as they may never verbally
indicate such a need. Sei‘-acceptance embodies thc ideas inherent in the
popular terminology of 'search for identity," !seif concept,' 'positive self
regird,' and others that have attained some degree of professional acceptance.
The term itself 1S too general for real meaning but specific behaviors could
be defined as acceptable frdicators of this need which alleviate some of the
“spookiness" alluded to by some of our behaviorist colleagues.

Need for Peer Acceptance

Adolescent culture is nearly always described with some reference to
needs for peer acceptance as indicated by their tendency to form cliques,
gangs, clubs, tcams, etc. To apply this general need of adotescents to a
particular group of adolescents, i.e., the retarded, there is the problem
of determining which peers are sought out for acceptance. The word peer
has gone beyond the definition of someone of ecual rank, - ity, or status
to include equal age, grade placement, or situational participant. A clar-
ification of this 1s needed {f we are to concern curselves with meeting
such a need. For example, the teacher needs to have ccmpetencies that woulid
help him differentiate among fellow workers on the job to determine which
ones are critical for satisfying this need or whether it is not particularly
a critical need at a given time. Judgments and decisions regarding the par-
ticipation of specfal education pupils in regular classes, and extra-curricular
activities are based on a consideration of this particular need also.

Need for Adult Acceptance or Approval

This need may be more of a function of our needs as adults than it is a
need of adolescents. That {s, we need to feal we are needed. 1t may be
closer to the truth that adolescent retardates need acceptance and approval’
as positive reinforcement fur behavior from any one and have found it in
some aduits more frequently (and more explicityiy expressed) than they have
in peers or younger groups. As educators, we iike to think they need our
approval and acceptance, but they may have been conditioned after years of
unhappy school relationships to find this in other adults outside of the
school. At any rate, this need is not to imply that adult acceptance and
approval {s limited to school staff and one compe.ency of a teacher wouid be
to recognize that,

Need for Outlet for Self-Expression

To talk about “doing cne's own thing" is a cliché now, but the concept
{s the same as this suggested need. The qualification that I would make is
that the outlet for self-expression is not only reinforcing to the adol:scent
ratardate (and thereby involved in self-acceptance) and socially acceptable
to his peers but also has "some redeeming social value,” 1t is at this point
that we have to recognize that values enter into many of ihe suggested needs
basfc to all humans. What we are saying when we qualify a need tor self-
expressfon is, ''You need to do it in a way we approve, or we will make life
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so miserable for you that you will learn to need to do {t our way,"” In

meking such a value imposition we decide ror tha good of the majority over

the freedom of the individual and thus perpetuate our social mor®s and cul-
tures. Schools have long had to resolve this continuing conflict and teachers
need competencies in recognizing the situation and dealing with {t.

It {s in response to the need for soctally acceptable outlets that a
list of secondary needs becomes appropriate and much more tangible to con-
sider. On the basfs of current literature, the following secondary needs
are presented as competencief needed by adolescent retardates to develop
outlets for self-sxpressions

', Self-help and management {Lovitt, 1970)

2. Oriver skills (Edgerton, 1967)

3. Marital integratfon and compatibility (Edgerton, 1967)

L, Initfative and risk-taking skills {Sengstock, 1968)

5., Skills in meeting legal and civic responsibilities {National
Commission, 1949)

6. Understanding of sexualfty and appropriate sexual behavior
{Edgerton, 1967; Gazaway, 1969)

7. Home and chitd management (Gazaway, 1969; Goro, 1970)

8. Budgeting and consumer buying (Edmonston, Leland, & Leach, 1968)

9. Recreational skills {Goro, 1970)

10, Mobility skills (Coles and Piers, 1969)

11, Skills in basic employabilfty

12, Use of community resources

13, Functional use of academic tools

Given the above pupil needs, we are on more familiar ground in planning
for teacher competencies fn a training program. However, it is obvious that
the secondary needs of adolescents in work-study programs vary significantly
fn some areas due to differences in metropolitan-rural environmental demands,
ethnic and cultural backgrounds, vocatfonal and socifal aspirations of parents,
socio-economic differences, and educational experfence. Competencies needed
by teachers of one group of adolescent retardates may be different than
those reeded by teachers of other groups, although many needs are similar.
Perhaps it {s due to the overwhelming diversity and range of needs found
smong adolescents in work-study programs that there exists a diversity and
range of competencies required of teachers and ma f{fested in job and role
descriptions.

Jeacher Competencies

There has been considerable speculation about the role of the secondary
teacher for the retarded, especially by those who find it their responsi-
bility to employ such personnel and those who are trying to develop training
programs to prepare them for such roles. As yet, the potential employers

! Credit is given to Mr. Dennis Knapzyck, doctoral student at Kansas University,
for compiling the majority of these needs
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_ have not pressed for specijat certification requirements and universities
have not moved very far in outlining proposed programs that would claim to
be models for meeting the training needs of secondary personnet, As a
result, schools are basing their employment selections on '"intestinal~
level" impressions about specific unfilled positions and applicants for
them and universities are offering courses primarily on the basis of avail-
able staff (not necessarily qualified or interested staff) and demands for
training by people already in the field who need help.

NMuch of the lack of guidelines is a conseguence of no careful studies
of work-study programs that measure exactly what the teachers' tasks are,
how often each are performed, or upon what rationales their job descriptions
are based, About all we have are collections of job descriptions, most of
which describe the typical responsibiliities of the bifunctionai teacher or
cooperative teacher-external as described by Younie and Clark £1963). The
following list summarfzes some of these job descriptions:

1. Screening, evaluating, and approving all referrals to the program,
2, Planning and implementing secondary curriculum,
3. Teaching and coordinating all instructional activities,
L4, Evaluating occupational readiness.
5. Correlating classroom experience with work experience.
6. Planning and securing on the job training situations.
7. Supervising on the job training situations.
8, Counseling pupils and parents on social, personal, and vocational
pl’Obl.ﬂSa
9, Securing or assisting in securing job placements.
10, Serving as liafson person between the school and the state voca-
tional agency.
11, Maintaining school and work evaluation records.
12, Interpreting the work-study program to schoo' personnel and the
communi ty. :

Again, {t must be emphasized that such a list reflects little in the way
of formal study of who secondary personnel are or what they do, but rather
represents a series of educated guesses based on the personal experiences
of writers in the fieid of general special education {Gallagher, 1963;
Kokaska, 196k; Kolstoe & Frey, 19655 Shawn, 1959, 196L4; sSyden, 1952, 1963).

The problems in using such 2 list as base for planning a training
program for secondary personne! need to be re-stated of ten to prevent train-
ing institutions from falling into the trap of providing coursework and ex-
periences solely on the basis of job tasks and competencies expected for
those tasks., First, the above 1ist does not accurately describe two types
of professional toles now found §n many.high school work-study programs,
the cooperative teacher-internal! and the prevocational coordinator or work
placement specialist, Since mention has been made up to this point of four
different types of secondary personnel, it might be heipful to clarify these
four roles. Younieand Clark {1969) described the four roles as follows:

1. The bifunctional teacher §s an educator and rehabilitation counselor

in one. He divides his tire between teaching and placement. Mis
use of outside agencies is primarily to support his own activity
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and not for discreet referrat. His total responsibility is to
the school,

2, The cooperative teacher - internal i= primarily an educator. He
teaches and provides his school team counterpart, the prevocationat
coordinator, with information necessary for effective vocational
planning. He does not contact outside agencies directly. He would
work on a team with an external cooperative teacher or a full time
prevocational coordinator. His functions are teaching and evalua-
tion and his tota! responsiblity is to the school.

3. The cooperative teacher - external §s primarily an educator. He
teaches and makes extensive use of outsfde agencies to whom he gives
full responsibility for counseling and placement. His responsibii-
ity is divided between the school and the cooperating community
agencfes. His primary role would be in teaching and referring
students for DVR services. Ancther sftuation might be one in which
he works alone in the small district or rural cooperative in which
he utilizes outsfde agencies and depends upon them for the major
efforts in counseling, placement, and supervision,

4, The prevocational coordinator is concerned with both the educative
and habfiftative functions but gives the latter greater attention,
His educative funztions will be directed toward coordinating the
course of study with the work experience aspects of the program.
He has reteased time from school to devote to job placement and
counseling of students and parents. He works closely with outside
agencies, usually DVR, and secures services for each of his students
to supplement and support those of the school. He usually will work
with an internal cooperative teacher.

A second problem is that job description lists are not necessarily based
on a careful rationale of why the staff in a work-study program is expected
to perform such tasks, The Stout State proposal is especiaily strong in its
attempt to begin fts planning on the basis of pupil needs. Reviewing the
abo;e job description task by task, in iight of perceived pupil needs, one is
hard pressed to justify each as a primary task competency for primar eds,
A training program that emphasizes the aevelopmenTpof competencies tEat are
only indirectly related to pupil needs may be focusing on roles and tasks
more removed from the basic tasks, e.g., pupil needs, than is desirable.

A third problem relates to an interaction or compounding of the first
two, This fs the prebiem of assuming that the typical tasks ascribed '‘the'
secondary teacher are typical of all high school work-study teacher and that
they relate to the needs of all high school work-study pupiis. As mentioned
previously in the first sectTon, pupils in work-study programs are not homo-
geneous and their secondary needs vary according to a number of variables.

Thus, the training model of training for competencies for current roles
can be professionally hazardous and scientifically nailve and pursued only,
{f at all, with the understanding that there are basic problems that require
consideration based on research. Until more evidence is available regarding
slternatives, however, it remains as one approach.
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It §s difficult for me, at present, to conceptualize a training program
which could honestly claim to prepare a bifunctional teacher. It is suggested
that the role expectations of the job description tist above defies the
reality of the potential of most persons as weii as his preparing institution.
For example, the personal characteristics and professional competencies which
are commonly considered essentiai or highly desirable in secondary teachers
who are in roles demanding academic instruction and prevocational coordina-
tion skills are:

1. Employment experience, preferably in the service occupations.
2, Teaching experience, preferably in special education, vocational-
technical education, or trade training.
3. A sincere interest in working with the academically less able student.
Lk, VPersonal characteristics that will elicit respect and confidence
with less able students and communicate acceptance of self and others.,
5. A knowledge of vocational aptitude 2nd potential,
6. A knowledge of the academic demands of the jobs typically performed
by the mentally subnormal.
7. An understanding of adolescent personality and the ramifications of
mental retardation on personality development and social adjustment.
8. Competency in education and/or vocational eiagnosis and remediation.
9. Skfll in counseling on personal and social probiems.
10, A desfire or willingness to expand the classroom into the community.
11, An abflity to elicit and maintain cooperative relationships with
school and community resources.,

Admittedly, there are those who have the talent, skill, and motivation to
succeed in any role, regardless of the demands. For those few, the world is
grateful. To be realistic, however, most of us function much better in posi-
tions that basfcally capitalize on one set of interests and skills. For that
reason, I have taken the position that secondary work-study personnel should
be trafned under two separate, but overlapping, training programs for the
classroom cooperative teacher and prevocational coordinator.

It is somewhat defensible, although certainly very experimental, to pro-
pose an educational sequence that will! prepere internal or external coopera-
tive teachers. This program should assume that its graduate may fill either
type of teaching role and prepare them adequately by providing many different
types of practicum experiences. Based on what is known of the secondary
school teacher's role and taking into account the competencies expected of
them, it §s proposed that the preparatory orogram include attention to the
following contents:

t. Courses and field experience in mental retardation and rehabilitation.

2, Attention to the psychologicai developmer.t of normal and retarded
adolescents with particular attention to socio-cultursl factors
and communicating in human relations.,

3. A study of the adult adjustment of retarded individuals and the
factors involved in adult adjustment.

L, A study of the appiication of behaviorai principies of learning.

5. A study of diagnostic techniques for the classroom.

6. Study of the rationale for and techniques {n developing a curriculum
for a school work-study progcam.
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7+ Opportunity for study in industrial arts, homemaking, femily Iliving,
and health and safety,

8. ¢Exposure to job analysis, occupational information, occupational
evaluation, and any other content which will aid in gaining feed-
back for use in curriculum development and aid in evaluation.

9. Courses providing a thorough grounding in the content and techniques
of the academic areas with particular emphasis on fuctionality and
remediation,

10. Courses in the planning, preparation, and evaluation of curriculum
materials to be used with the mentally retarded at the secondary
level,

11, Practical experience with a master teacher at the high school level
with the retarded.

While emphasis on the various individual topics mentioned will vary froa
program to program depending upon the interests and skiils of the colliege
personnel involved, there should be no variation in the overall emphasis,
which is to prepare a superior teacher whose primary skills are educative.
Tnis program could be at the undergraduate or gradvate level with students
who are interested in secondary levei teaching, or it may be very useful to
teachers who are already certified, and thus have a base from which to expand
their teaching experfence with the mental.y retarded. The ieacher must al-
ways teach in a practical manner and keep foremost the goal of vocational
preparation. As part of this process, however, he must continue to maintain
his educational direction and not dilute his effectiveness by assuming roles
that he cannot hope to fiil effectively. Academics, as traditionally taught,
cannot be expected to provide an effective medium for the vocational prepara-
tion of the retarded. Academics that are creatively taught and combined with
rehabilitation objectives are the basis of any adequate school program and
cannot be discarded as long as the school remain: the center of training.

The prevocational coordinator serving as the other team member on the
school team with the internal cooperatijve teacher assumes the tasks and
responsibilities previously cited which are pertinent and directiy related
to vocatfonal planning and training. This position requires emphasis on
bridging the gap between school and work and, as such, demands an understand-
ing and commitment to both rehabi!itative goals. However, the responsibiii-
ties as a team member would necessarfly be directed toward rehabilitative
functfons. These fun:tions are not unlike the functions of the vocational
rehabilitation counselor of community agencies.

The prevocaticnal coordinator, whether he is known as the prevocational
counselor, vocational adjustment coordinator, or any other titie, represents
the school in a rehabilitative function. Whether he is working with students
under the supervision of a vocational rechabijlitation counselor or working in
mutual cooperation, the responsibjiities of vocational counseling, evaluation,
job placement, and wo-k with ovtside agencies make this position more compar-
able to a rehabfiftation counsclor than a teacher. On the basis of this com-
parison, 1t is suggested that most of the training for such a position be more
like that of the rehabilitation counselor than of the teacher cnd that it be
designed for the graduate level. However, these persons should be trained in
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close contact with the educators with whom they will work. They may take
common courses and participate in other activities to foster rwutual under-
standing. The following training suggestions are proposed as desirabte
for prevocational coordinators in high school work-study programs:

1, Courses and fieid experience in mental retardation, special educa-
tion, and rehabilitation counseling.

2. Training in understanding of the psychological development of normal
and retarded adolescents with particuiar attertion to socio-cultural
factors and communicating in human relations,

3. A study of the adult adjustment of retarded individuals and the
factors involved in adult adjustment.

4, A study of the application of behavioral principles of learning.

5. A study of what constitutes special education and the role it plays
in the educational-vocational continuum.

6. Exposure in depth to public relations and organization and administra-
tion of education, rehabilitation, social welfare and other community
and private agencies.,

7. Exposure in depth to job analysis, occupational infirmation, occupa-
tional evaluation, and other subject material which will aid in job
placements or for use wihen teachers request information which they
may use for curriculum planning.

8. Courses and field experience in testing and evaluation, with special
emphasis on the vocational assessment of the retarded.

9. Courses and field experience in counseling and guidance of retarded
youth and their parents,

10, Exposure in depth to laws pertaining to work.,

11, Practical experience or internship with a master rehabilitation
counselor for the meatally retarded in a cooperative school setting
or prevocational coordinator,

In the final analysnis, all personnel involved in high school work-study
programs should receive preservice and inservice training which will {mprove
their competencies., As many of the tasks and responsibilities overlap, so
should the trazining, so that both groups gain a common perspective, develop
mutual understandings regarding roles, and establish cooperation and communi-
cation during training. 1In addition, overlapping trairiing would require fewer
staff, In spite of the commonalities in desfrable compatencies and training,
however, the roles remain unique enough to take the position that they should
be reciuited, selected, and trained as two different groups and not atiempt
to combine both roles f§nto one ''jack-of-all-trades" specialists The possibili-
ties for ski11 training in depth in both roles fs most appealing to me as
each has too much to offer to the other to allow {ts strength to be diluted.

It {s my opinfon, at this point in time, that the desirable preparation
areas deseribed previously for the classroom teacher {n a secondary work-study
program could prepare individuals for meeting some of the prima'y and secondary
needs of adolescent retardates, A program drawn up along these lines could
develop competencies that emphasize classroom fnstruction skills, 1t could
also provide enough exposure and orientation to the job placement and counsel-
fng aspects to participate minimally and understand the cooperative reiation-
ships with other professional personnel inherent in their positions,
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THE PREPARATICN OF SECOUNDARY TEACHERS
OF THE MENTALLY RETAROED

Marc W. Gold

University of Illinois at Urbana-Champaign

In writing this paper I found myself beginning with some degree of con-
fusion. The material we received requested that a paper be prepared focusing,
in part, on the competencies that secondary teachers must have in order to
meet the needs of the retardec. On page four of the materiais a ra:her com-
prehensive list of competencies for teachers of mentally retarded ctudents was
presented. Perhaps it would be simple and expedient to say that I agree with
everything on page four, and then sit down. However, 1 do find something
missiny from the material, and that is how to convert the terms used into a
meaningfut program.

In loocking over the literature review I noticed an interesting phenoueron,
There were many comments made regarding progroms for the retarded that scened
tc provide equa’ly me. vingful guidelines for the preparation of teacher of the
retarded. For exampie, on page two of (he proposal, the tast peragrapn begins
as follows: 'Tha combined work-study program in which students spand pert of
the day or week acquiring work experience and specific job skills in the com-
munity is one of the most significant racent deveiopments in the programs of
rehabjiitating the mentailly retarded.!' This seems to be just as a»propriate
a method of preparing teachers of the same peopies That is, whatever program
is aventually decided upon should consist of experience concurrent with class-
room work at the University. The specific experiences should parallei the
objcctives of the proposed trainirg program.

There are, however, two kinds of experiences not inferred from the pro-
posale One is the world of work. It seems as if most teachers who are in
positions to prepare the mentally retarded for successful existence in the
worid of work have never been there themseives, They go from high school inte
college, out of college into teaching positions, never having axperienced what
it is to work in anything more than a candy shop or their uncie's delicatessen,
Perhaps one of the requisite exgeriences for someone in a program designed to
prepare one to train the mentally retarded is to spend time on the kind of job
one might expect the retarded to have, such as lhat of a dishwasher, a factory
worker or come other positicn which wouid provide a r=al taste of what menuai
labor is all about,

The other missing experience is the world of our retarded students. Since
a teacher assumes the responsibility of halping an individual prepare to exist
successfully {n the world, it makes sense that the teacher has some icea of
what the student's worlcd is. 1In most fnstances, especialiy in urpan areas,
the worid of the studsnt and the world of the teacher have little in conmon,
Andyet many teachars go about the business of preparing students to exist in
the teacher's kind of worid, which just does not make sense 3t all. The *cachar
must deveiop an awareness, understanding and sensitivity of the world in vhich
his studencs lives This cin be done, in part by reading about the environment
in which his students exist, For cxample, if the teacher is going to be worring
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fn urban arers with black students he should, as part of his academic respon-
sibility, read books by Eldridge Cieaver, James Baldwin, Malcolm X and others
wno espouse the philosiphies of at least a porticn of the “lack culture. But
the experience cannot stop there. If the teacher is really going to undar-
stand tha worid fn which his stutants 1ive, he has to get cut into ihat world,
He has to know, for instarnce, what i1t means to be a brafn-damaged child exist-
ing in a family where the father is a lawyar, the mother is a teacher and the
other childcen are on their way to college. Just having dinner with such a
famlly might teach him plenty. If his students live in a ghetto, he wouid
know what 1t mears Lo walk at night through tenements, past dead rats, or be
prepared to run, fight, etc., etc. Oniy when the teacher has a clear und:r-
stunding of what successful existence in the students' world is, can he heig
prepare students to ba successful in that world. And only aftar he has ex.
perienced some of that worid will he come to realize that the fdeals and
values which govern his behavicr arc only one set and not the set of ideals
and values,

Prospective teachers who are not willing to find out what 1ife in a ghetto
is all about should not be licensed to impose their ideas from another wor'd
on ghetto students. The same goes for us.

Other experiences which should run concurrently with course work faclude
DVR staffirgs, classroom activities, placement fnterviews, empioyer-employes
medfation, job station location, parent counselling and service club presenta-
tions.

It §s quite amazing how the preparation of teachers of the retarded should
paraliel the preparation of the retarded themselves, The experience a prospec-
tive teacher obtains should be coordinated with discussions in class, This is
the same for the pupil with whom the teacher will eventually work. For exarple,
it the prospective teacher is studying behavior nodification or other behaviorai
management approaches he should be working with kids somewhere, exparimentirg
and trying out what is being discussed in class. The professor tzaching the
course should, as part of his responsibiiity, observe the student attempting
to apply the techniques, and provide feedback. This §s the same with the mentai-
ly retarded students for whom the job sftuation shouid be coordinated with ciass-
room work.

An {mportant decision related to the development of an effective progran
relates to the generalfist-specfalist controversy. It has been my experience
that successful public school programs are usually staffed by persons with a
very strong specialfzation in one particuter area, Areas relevant to the
program being described here would include such specializations as public
relations skills for finding joh stations, classroom skiils related to the
academic aspects of & secondary program, and slills related to pupil-teacher
or group {nteraction. The point I am making is that, in addition to a compro-
hensive general program which encompasses the various areas described in the
proposal, one facet of the program be to identify possible areas of concentra-
tion. In the second or third year of the program a student, after gettirg a
good cverview of the program, could begin preparing himself, in depth, for that
particular facet which interests him most, Having the good general background
in 11 aspects of secondary work education programs for the retarded and also
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having fn-depth knuwir:dge und skills in one particular area wculd put students
in the strongest possible pasttion for obtaining employment of their choice
and really doing a good job.

There is another area of teacher competency that is menticned in the pro.
posal but is not described in depth, and that is specific techniques of train-
ing, instruction and evaluatior,, Within tha iast few years a technology for
training the mentally retarded for vocaticmal skills has begun to emerge.
Res=arch on behavior moedification, such as that of Zimmerman and Crosson, on
work sample tusks, such as that produced here at Stout State University, on
stinulus control procedures, such as that done at the University of Illirois,
and other useful techniques are now avajlable for spplicetion. It would seem
most appropriate that included in your program would be specific courses, and
concurrent experiences for acquirfing such techniques. Thuase techniques are
not learned merely by reading and discussing them in class. They are learned
through reading, discussfon and concurvent erperience in which the student is
using the techniques and getting feedhack. Unless specific techniques are
taught and definite criteria are estebiished by which to decide if students
are able to utilfize them, then most of the terms used to describe the proposed
training program are nothing more than words to fill an outline. Terms such
as remedial academics, learning classroom setting, personal gquidance, skill
development experiences zaa community work experience do not explain anything
at all, They merely fill gaps and allow one to think he has said something.
Until thesc terws are defined as specific treining procedures, specific exper-
iences with specific goals, there is no program at all.

In summary, 1 suggest that the method used to train prospective teachers
and the methods they learn for teaching retarded adolescents should be very
similar and shculd have, as 2 focus, experience concurrent with and related
to classroom learning, resulting in a set of specific, definable, neasurable
skills.,
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STUDENT NEEDS AND TEACHER COMTETENCIES
Victor Je Contrucci

Division for Handicapped Children

I form a link between the preparation of teachers and the constrains
of a society that utilizes the prodi t. The constrain upon mysel? is a
unfque role, as a supportive agency. both from the funding and from an
a2pproval standpoint., So, hopefully, I will bring to you some insights
that might be uniquely a State Defpartment personnel's viewpoint rather
than a training institution's wviewpoint of this process. There are
severai points I would like to start off with.

1, 1 view this high school teacher as an individual who is that
final - ink between the school-:zommunity situation that the youngster
exists in during his late high school education program, and the community
he wifl live §n after he has completed the school zducational program.
Reality, plus certain principles I believe regarding the role of the
teacher, would dictate to me that the individual we employ would have
competency related tc analysis of pcople's needs and translation of these
needs into a profile of the youngster. This profile would relate the
youngster's cognitive level, his learning needs, and particuiar ways he
does learn: I wou'd think, then, that within the basic heart of education
we would want to transmit to these teachers that these basic priaciples
would be part of the educational program of this work-study, teacher-
counselor, or in-high schno!l teacher.

2. I would stress that the individual would have a good grasp of
the interrelationship of needs to instructicn, and have some grasp of
media and fnstructional media--ways of communicating with youngsters as
to change of behavior. He would, hopefully, leirn many ways to approach
learrers to make them the most complets learners they can be.

Again, 1 view this whole matter of competency not within the continuum
of four-year educution at Stout State University. I think that our State
Department and this University are at a unique situation, We hava enough
tines of communication betwezen training institutions and our department ai
this time which didn't exist Five or six years ago so that we've come to
some kind of jointure about being willing to talk about quality of teachers
instead of production to fill gaps of teachers., With this kind of unique
environment and with our c¢lose ties with the federal ~ffice in terms of
points we receive from them to support in-service activity, 1 hope we can
set up 3 new type of programs Certa'nly with alt training institutions in
Wiszonsin, but most certainly with Stout, this program should be an actuality.
This would be a program of carpatency development that would be cognizant
of what we're doing in *he four years at the University and also tie in on
a circular basis the kinds of carpetencies we find lacking in the teachers
produced at the University. The prcgram would use our ability to communi-
cate with teachers, superintendents and supervisors to Yead into a circular
part of education for these teachers whereby we « tilize the skills and
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talents of the training personnel {n terms of the client posiifon we fill.
Together we don't have a trained teacher; we have what all of u; have to

go throughs 1 Feel myse!f being re-trained every five years. They've got
something ridiculous in saiary schedules that says you must take six credits
in five years or you don't get your next raise, and the six credits can be
in any subject the teacher might wish to take. I think we have to cut
t.roughe I think it's incumbent upon a department such as ours which has
certain kinds of legislative controls to supnort as best we can with pro-
fessional argument the rationale for the re-training and in-service training
of teachers. But certainly, of any agency in the state, we have muscle,

and perhaps we should go about using our muscle, not only to provide service,
but hopefully the invention of quality. Professionally, we should be in

a posfition to defend it. I throw this in because I think it has to do with
this whole thing we're talking about. We can't talk four-year; we have to
talk about life--the professional life--of the teacher.

We've talked about this whole matter of communication. As I begin to
differentfate the elementary teacher and the subject matter teacher, or the
teacher tocked pretty much into the develocpmental type program versus what
1 see our special teacher being, the difference i{s that our teacher is an
individual who reaches out, The ability "o conmunicate has to be tested
and has to be built, if 1t's not there, if this is the chcice of the person.
The person must go through some rather good sclf-analysis of his ability
to interrelate to others, must be in a constant position to judge his be-
havior by the reactions of others so that he can modify behavior as needed.

It's inconceivable at this point that we go to all the public schools
in Wisconsin and say, ''you will do {t this way.'' We can't do it. Now we
might want to do it- In fact, we can do it. We just won't survive if we
do do ft. I think ttat's reality again. So, therefore, I think our approach
must be that we have to give the teachar the ability to interrelate with
others, the ability to communicate with others in terms of the group they
have to do business withs I find very few teacher preparation programs
which prepare the teacher to deal and cope with the adults in his environment,
and that's unfortunate. The kind of climate this would take in hopefully
would be an experiential one rather than a tecture one. They're just not
going to learn how to communicate to others if they're being lectured on
how to do {t,

3. Another area {s this matter of institution analysis. 1 think this
individual, more so perhaps than other teachers, needs emptasis in his
preparation to produce an indfvidual who would have the same kinds of in-
stitutional analysis scales that social workers have. This person, in
effect, is going to be out of the school. Productivity has to be in terms
of what they accomplfsh whiie they're out of the school. So, therefore,
they must have some ability to analyze the educational structere and, in
effect, manfpulate it to the good of the pupils, asswainy that they believe
that what they wait to do is good. Too, they have to be able to identify
critical decision makers in the conmunity. How often do we teach teachers
to fdentify critical decision makers so that they can use this very valuable
thing that we atl have very littie of--time. Let's give them stiategies for
finding decisfon makers thereby utilizing their time to Letter advantage.

62 ' -



Q

ERSe

Aruitoxt provided by Eic:

56

I think that the whole matter i{s one of being able to undzrstand and inter.
relate to the struciure of agencies they have to work with, again saving
them time. The generalization about agencies in terms of rehahilitation
agencies, etcs, fs nol as valuable to an individual as sersitivity to the
way agencies operate.,

b, This weuld have to be the whole matter of being able tc analyze
private business structure. Within our state for the next four or five
years at least, teachers who are filiing thesc positions will be working
closely with private i{ndustry. They will be communicating with employers,
they will be comrunicating with these experiences out in the community.
They will have to be able to have insight into the structure that they're
putting the youngster in. The lack of sensitivity may well mean that they
do not comwnicate certain kinds of information to the youngsiar, check
out certain kinds of behavior in youngsters, and, in effect, are setting
up a failure experience for the youngster, Therefore, they are being
destructive rather than constructive. Part of it is the lack of sensitivity
that this is the environment tha youngster is going into. ¢ne of the
problems we've had s taking the elementary special education teachers,
who are excellent teachers, and putting them in the secondary situation
and they just don't have the tools for that job. They're excellent class-
room teachers of young ehildren; the role of the secondary end product
teacher is a different kind of role.

I'd 1ike to open up another area, [ think one of tha real inade-
quacies of teacher preparation as it relates to teacher counselors is the
fact that wa don't really teach them to be planners, we den't teach them
to be organizational people, we don't really teach them to be administra-
tors and we don't teach them managertfal skills. MNow the biody of literature
not necessartly in education, but the body of literature in these areas is
tremendous. And yet we don't give teachers the benefit of other kinds of
professional knowledges regarding the kinds of tasks indulged in. Again,
this would seem to be very important. We can go to others outside educa-
ticn to train our teachers. Work-study teachers have to have skills that
you and I don't have and we can't taach, yet, {f wefre going to be administra-
tors we've discovered we had better learn them., Without them we uon't survive.
Yet, we're asking these people to be administrators, They're involved with
comnunity, school; they're working with the close structure of counseting,
of dspartments; they're working with the administrative structure of a
schoot district; they're working with parent organizations. They have to
manage this whole thing. Therefore, they should learn systems of manage-
ment, they should learn how they can set professional goals, how to define
the task they're going into. Again, this is no different necessarily than
what we would 1ike a good teacher to do, but it certainly siould not ba in
a classrcom context, or the building context, but the commuinity context for
these varfous skills,

This brings me full circle. Hopefully, then, what we're going to get
involved with is a flexible, dynamic kind of system of teacher ed pre-
service and {a-service training, Hopefuily, what we are going to do is
build in a certain amount of feedback to this system whereby we can react
to changing needs of youngsters, changing values of the society, chanrging
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social and economic condiifons of the society, changing perceptions. Al
too often {f we talk of restrains {t's because other pecple have perceptions
of wur roles that we don't have. We have to get atout looking at the
teacher only from the viewpoint of how he perceives his own task, how other
teachers percefve the task, how I as a supervisor perceive the task, how
the University people perceive the task, and include how administrators
view that task, how that superintendent views the rola or function of the
teacher, and also how the Board views it and, ultimately, how the parents
perceive this role we have with youngsters, and how then the kids perceive
our role with them. Without putting it all together and then finding out
what it tells me about my training, not only for the four-year persons
coming through but atso the teacher I have, we're going to leave gaps and
then we wil] not reach this quality teacher I think we want to strive for,

64



SECTION IV: CONFERENCE QUESTIONNAIRE RESULTS

Data Collaction

Responses gathered from Questionnaires 2 and 3 were tabulated at the
Compute- Center of the University. ina information was reported in terms
of Qs QZ' and Q3 values for each {tem.

Q; is the point below which 25% of the ratings fall,

Q, (median) is the point helow which 50% of the ratings fait., This
value reflects the importance of the statement rated,

Q. §s the point below which 75% of the ratings fali.

3

The Interquartile Range (IQR) was computed for each item, The IQR
(Q3 - Q,) encompasses 50% of the ratings and reflects the leve! of agreement
in“the ratings. The minimum value of IQR is .5 which occurs when all of the
raters select the same response, The maximum value of IQR is 4, This occurs
when 50% of the group select the lowest response and the remaining 50% select
the highest response, Therefore. the lower the IQR, the closer the agreement
samong raters,

Data Anaizsis

Table | presents the data from the section of Questionnaire 3 on the
needs of the secondary level EMR, There were 33 respondents., The items in
Table | may be interpreted as follows:

1. Column One: Rating of Importarce: Conference participants individe
ually rated each need utilizing a 5-point scales 5 = very Important, 4 =
Important; 3 = Moderately Important, 2 = Slightly Important, and | = Not
Important. The Q, (n ‘@ian) score reflects the importance of each need rated.
If the median vallie w.3 4.51 or greater, the need was classified as Ver
Important. If the median value was 3.51 - 4.50, the need was classified as
Impor tant, etce Tho Important category was divided into four levels to
reglect more discriminatione Median scores ranged from 4.87 to 2,01,
madian 4,025,

2, Column Two: - Interquartile Range (IQR)s This reflects the ievel
of agreement in rating each need, The smaller the IQR, the more the agree-
ment among raters. The range »f IQR was from .65 to 2.18, median 1,13,

3. Column Threes Degree Need §s Being Met: Conference participants
rated the degrea to which each need is being met utilizing a 5-point scale:
5 = Always Met, 3 = Met Half the Time, } = Never Met, Median values ranged
from 3.8\ to 2003’ median 2.7“1

b, Column Fours: Interquartiic Range (IQR)t This reflects the level
of agreement in the rating of the extent to which each need is being met,
The ranga of IQR was from .34 to 1.97, wedian 1.34,
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¢ T O3V [ (a)
Degret
RANK ORDER OF THE IMPORTANCE OF WEEDS 108 Met | IOR
Very Important Needs (L.51>), The student should:
1. be troated as individuals who can learn ‘ 65 3.20 V.97
2, become prepared for independent 1iving (budget, trans-
portation, dating) .76 2,90 1,28
3. have a proper attitude toward work .50 3.08 {1.46
b, understand work in relation to punctuality and relat<on
ships with supervisor and peers W .96 3.6 1.4
5. have a program which diagnoses and praescribes aducation
and skills : 1.03 2.65 [1.39
6. recefve individualized academic program according to
maturational levels 1.16 2.76 .29
7. recsive vocational counseling 1,42 2.53 [1.64
8. recefve actual experiences relating subject matter
to the real world 1.02 2.58 |1.63
9. obtain cccupationai skills spplicablo to many job
requirements 1.21 2.72 4o
10. be awere of his responsibilities to himself, fanily,
and employer «99 3.32 {1,38
11, be able to act within the law 1.04 3.54 1,29
12, recelve adequate stimul{ 1.53 2,97 {1.62
13. have an educational program with specific objectives 1.17 2,74 1,28
14, obtafn specific vocational skiils fndividually 1.65 [[2.11 [2.49
15. have socially acceptable behavior 1.12 |} 3.67 |1.22
16, accept himse!f 1.12 2.76 .25
important Needs (3,51-4.50), The student should:
(L4426-4,50)
17. have the ability to make judgments to satisfy
perscnal needs 1.18 2,81 {1,05
8. rocefve parent support, understanding and partrership 1.18 2.81 [1,28
19, have proper grooming and hygiene habits 1.17 [}3.81 [1.08
20. have an adequate seif-concept 1.35 2.69 [1.23
21. recefve leisure-tims training 1.06 2.74 1,58
22, acquire skills and strategies for approaching problems
and new sfituations 1.10 2.0 1.9
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23,
24,
25,
26,

{1)
become familfar with the world of work

be able to form and maincain social relationships
have adequate comunication skills

receive posftivé reinforcement to {mprove self-concept
and solf-awareness

27. recefve an evaluation of his vocational potential

(L,01-4,25)

28. have capabflity to use community resour:es

29. hava selfaconficence

30, be aware of what jobs are avaflable in his comunity

31, recoygnize the value of work so it becomes a personally
satisfying experience

32, know where to go for retraining

33. receive an evaluation of his vocaticnal interests

34, Decome economicully sufficient (independsnt)

35, cope with employment change as a way of 1ife

36, desire to get and hold a job

37. receive an education meeting his individual urban or
rural needs

38. receive evalustion of his personal interests, voca-
tional strengths nand weaknesses

39. devetop incentive, initiative, and momentum to want
to improve and becoma a successful member of scciety

L0, be understood individually according to his naeds

b1, understand basics of sexual hygisne

42, be prepared for 1ife as to rural or urban needs

L3. accept his own limitations

by, understand himseif

1,5, receive a practical oducation fncluding home ec and
{ndustrial arts

k6, be prepared for parenthood

L47. be able to express himself clearly

(3.76-4,00)

48, learn coping skills

49. understand responsikilities of sexual relationships

0. recuive sex education

S1. have opportunity for maximum fnteractfon with “norrals"

52, be able to apply reading, writing & arfthmetic skills

to at teast the 3rd grade level

67

(2)
1.5

1.20
1,04

l ‘08
1.23

1,05
1.09
87

o7h
74
1.42
1,08
77
.70

73
77
65
1.52
.85
.85

9l

7C
1,20

(3)
2,90

3.07
2.87

2.92
2.47

2.9
2.66
2,92

2,83
2.46
2,72
2.8
2.5%
3.21

2.83
2,80

2.65
2,65
2.34
2.76
3.6
Z.74

2.89
2.13
2.83

2,61
2.10
2.03
2,92

3.61

60

()
1.26

1.21
1.19

1.70
117

1,18
1.49
1.57

1,24
1.60
1,15
1.0¢
1.34
1,26

95
1.40

tale3
Toli7
1,48
1.29
1.68
1.20

1.08
1.53
110

1.20
121

94
1.6%

.24



61

(1 (2} (3) (%)
§3. deve'op propsr attitude toward work considering cuitural
background and fnfluences 801 2.48 | 1.24
th, be lovad 1.04)) 3.0 |1.81
55, opportunity to develop personal - tocial traits to a
more than adequata level 891 2,70 |1.33
56, achieve acceptable forms of self-expressiomn .76} 2.57 {1.49
57, be sble to confrum to scciety in which he 1i{ves 85113.32 | 1.38
58. b2 sble to use telephone directory B85} 3.54 | 1,35

59. receive an eveluation of potential in a proper environment 8511 2.24 |1,56
60, obtatn vocationsl skills applicable to specific job

requirements 1.24 ff 2.7 | 1,29
61, be exposed to many employment opportunities 1,051 2.4 ]1.39
62. have adequats recreational skills 1.38 }] 2,47 11,35
63. scquirs basic academic skjtls 1.5 |} 3.04 (0.0
8, accapt fafiurc situations 096 || 2,97 75
55, receivs an educetion hesed on 12 persisting 1{fe needs 1.64 ] 2,69 ]1.23
66, bs rescurceful 1,20 §] 2.54 1,24
(3.51=3.75)
67. obtein specific vocational skills in & small group (2 or 3) |1.42 |} 2.56 [1.42
G8. conform 1.31 )] 3.37 [1.89
69, accent ¢ .petitive situations 1,22 |1 2,97 {1.40
70. ba capabie of indepcndent thinking Colr.b9]2.26 |1.35
71. receive information related to personal feelings of workers {1.33(|2.38 | 1,52
72, in some instances, be prepsred to |{ve without working 1.4 {{ 2,19 §1.92
73. be able to interprat stimuli 1.7V {1 2.70 {1.37
74, understend the cultural values of the society in which h

1i{ves - 1.72 )] 2.73 | 1.90
75« be able to gafn adult approvat 1.2 ]} 2,86 | 1,70
Moderately Important Needs (2,51-3,50), The studsot shoulds
76, develaop coordination skills 1,31 {] 3.01 {1.43
77. roceive information on skfllg, persanality, rece, etc.

and their significance t> work 1.3V {] 2,47 | V.17
78. have an understending of his civic rights 1.20)]2.83 | t.30
79. learn to want to hava tha need to work 146 | 3,01 | 1.68
8), be able to make academic expe-iences relevent 1.69 || 2.47 | 1.28
81, be aware of his civic responsib.iitius ‘ 1.20 || 3.04 | .11
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(1) (2) (3) 1 (&)

82, 1look at himself from the employer's view 1,26 ] 2,70 | 1.33
83. be able tc apply reading, writing & arithmetic

skills to at least the Lth grade level 1.32 || 3.03 ] 94
84, learn to drive a car 1.00 || 2.5/} 1.60
85, take part in civic activities 68 )] 2,501 1034
86, be able to travel thrnughout community, state

and nation 176 2-3“ ‘133
87. be able to apply reading, writing and arithmetic

skills to at least the 5th grade level 1428 || 2.7 11,29
Slightly Important Needs (1.5!-2,50), The student should:
88, obi2in specific vocatioral skills as a class Tl || 247 11,70
89. be movivatnd, i«es, "I will promise you a job

after thres years in our program" 2.181)2.08 [ 1,45
90. be able to apply rezding, writing and arithmetic

skills to at least the 6th grade level 1,23 {1 2414 1,01

Table 2 presents data from the section of Questionnaire 3 on the compe~
tencies required of teachers of secondary level EMR students. There were
24 respondents. The items on Table 3 may be interpretes as follows:

1. Column One: Rating of Importance. Conference participants
individually rated each competency utilizing a 5-point scale: 5 = Very
Important, 4 = Important, 3 = Moderately Imwortant, 2 = Siightly Important,
and 1 = Not Important. The Q, (median) score reflects the importance of
each competency rated., If thg median value was .51 or greater, the compe.
tency was classified as Very Important, If the median value was 3.51 - L.50,
the compatency was classified a: Important, etc, The Importiat category was
divided into four levels to reflect more dfscrimination. Median scores
ranged from 4.93 to 3.12, median 4.20.

2, ColumnTwo: Interquartile Range (IQR). This reflects the level of
agreement in rating each vompetency. The smaller the IQR, the more the agree-
ment mnong raters. The range of IQR was from .53 to 2.08, medfan 1.01,

3. Column Three: Degree Compotency is keing Met. Conference partici-
pants rared the degree to which each competency {s being met utilizing a
S-point scales 5 = Always iet, 3 = Met Half the Time, 1 = Never Met. Median
vaiues ranged from 3.87 to 1.50, median 2.70.

L, Column Fours Inter%uartile Ranga SIgR!. This reflects the level
of agreement in the rating of the extenx to which each competency is being met.
The range of I4R vs from .64 to 3,00, median 1,25,
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(N {2) (3) (4)
RANK ORDER OF THE IMPORTAMNCE OF COMPETENCIES QR DSE¥EE IQR
Very Important Competencies (4.51-5.00), Tiie teacher shall:
1. dtagnose student needs 59| 2.52 |1.18
2. bhave practical experience with the mantally retarded 59| 3.52 |1.67
3. bhave ability to 1{sten JJ2[1 2,78 |1.18
4, care about doing a superior job 6811 3.28 11,60
5. listen to what his students are saying HBii2.42 108
6. be willing to interact with comunity sgencies and
employers B0y 2.42 ]1.84
7. provide success experiencas for his students 931] 3.26 |[1.19
8. understand her students B9t 2.92 [1.07
9, bo zxi11ful in communications «891] 3.05 11.21
10, have flexibility and ingenuity 891] 3.18 1.4
11, be imeginative 95(] 2.83 | .89
12, have comnon sense 1.04]] 3.16 |1.24
13, evaluate behavior as to {ndividual needs 9911 2.2 1,22
14, have & kncwledge of comunity agencies 9511 2.78 .18
15, elicit confidence and res :ct from adolsscents 1.231] 2,76 |[1.10
16, know what nheeds are not beirg met 9911 2.62 |1.t9
17. produce quality rather than mediocri{ty 1.031] 2.42 }Ji.15
18, know who to ask for help 991 2.52 11.25
19, have empathy and understanding for parents of
reterded children 1.0611 3.0 [1.78
20. wuse other resources {n the school environment .ujla2.n J1,27
21. be aware of the culture and society of her students 1,051 2.62 |l1.29
22. have vork experience 1.01 ] 2.34 11,52
Z23. have a real knowledge of the world of work 1,02f]| 2,15 |1.20
24, understand timftations of the mentally retarded 1] 3.36 {1,852
25, be dedicated 1011 3,41 {1.36
26, have burning motivation to make these children into
successful young adults 101 ]] 2.91 |1.38
27. counsel 11711 2.27 |1.09
28. have methods of recognizing needs of individual students|1.07}]2.63 [t.09
29, interact with students 1,12]] 2.81 1,26
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30. organizc and sciect proper curricuta for each fndividusl

31. be realistically optimistic
32, be sble to laugh
33. set instructions; objectives

Important Competencias (3.51-4,50}, The teacher siall:
(4,26+4,50) ‘

34, be self-accepting

35. reflact upon and improve his teaching

36. have empathy for her student:

37. coordinate work training

38, have an in-depth knowledge of each student

39, have competency in working in small grovps

Lo, understand and cope with cultures of students
Lk, be eble to analyze a task into component ports
42, have huran interest

43, "sell* his program

L, provide program needs

LS. employ special teaching methods

L6, ba accepted in schiool and community

47, cope with stress

4B, organize and select proper curricula

bg, experience 'n counseling parents

50. set up a program withln existing employment luws

$1. have the proper attitude and philoscphy regarding
mentally retarded adolescents

52, interpret student hahavior
53. have a functfonal background

(4.01-4,25)

584, use evaluetion techniques

5. determine avafiabfiity of orcupations

56, be a multi-functional educator

57. have feslingas jor retardates Lejond school hours
53, know ehout chitd growth #nd development

59. be resilient

60. eapply basic acadomic skills as contrasted to teaching
them

be w.iling to do more than the positicn demends
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(2)
1.26
1,18
1.47
1,12

1,01
1,01
1.06
1,12
1,12
1,07
1.05
1,25
1.05
1.18
1.04
1,08
1.23
1.00
1,00
1.04
.41

1.05
1.05
1.05

95
93
1.36
1.36
.87
1.14

91
94

(3)
2,61
3.39
3.25
2,52

3.22
2,53
3.25
2.52
2,36
3.05
2.70
2,26
3.42
3.62
2.35
2.77
2,3
3.06
2,52
2,24
2,56

3.06
2,30
2,75

2,52
2,17
2,91
3,06
3.20
2.81

2,35
2,98
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(&)
1.22
1.57
1.52
1,17

1.03
1.33
1.46
1.23
i.03
V.21
1.25
1.2y
1.23
1.69
1.08
1.46
1.26
1.53
1.25

<99
2,22

1.48
1.00
1,10

1.25

9N
1.32
1,48
1,13
1.26

1,14
1.28
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(n - (@il 3 | W
; 62, be able to use avafiabte hardware 7534 2.61 1,12
: 63. ba abls to sex up behsvioral objectives for all
! assignments 9611 2.25 ,1.5¢
% 6L, have techniques of relating to individuals {n groups L1 2,78 11,18
E 65 have abtlity to withstand verbal and physical attack .81 2,85 |1.,46
; 66. be unafraid to challeage the system rather than the
: person who possesse; & majority of traits listed 821 2.7 |19
f 67. evaluate work cometencies B0 1}2.27 §1.09
; 65, determine acceptabie and reinforcing outlets of
expression B801[2.36 [1.03
€3. have experience in working in stress and conflict L7312.482 11,65
70. be unafraid to challenge the systom L6 ] 2.27 1.5
71. bave a knowledge of mental retardation based on theory 9011 3.52 1,43
74, be ab'a to repeat 90 (13,40 11,39
% 73, recegnizo potential dropouts J7112.63 |1.37
% 74. develop teaching approaches 7311 2.65 {1,k
75. describe behavior 02 || 242 |1
i 76. use remsdial techniques Hh{f 3.01 1,60
E 77. have a knowledge of mentul retardatior based on
g tearning theory 6Ly 3.02 (1,90
E 78. accept slow progress 1.50}] 3.87 |1.66
: 79. gain individuals' expression of needs 1.03112.36 ({1.03
80. know about personality development «53]1 3.00 |1.01
81. wunderstand industrial enterprise «87112.03 6l
82. be uble to train EMR's in narenthood 71 2.0 .4
83. develop effective standards J70] 2.96 |1.29
(3.76-4.00)
g4, awareness of entire life cycle of MR 612,94 11,83
85. have developed a personal philtcsophy about *how
man retates to his environment 1.0V ] 2.3 (1,23
86, have developed a personal philosophy about theories
related to learning LT3[ 2.52 |1.18
87. cummnicate with lots of nther people 811l 2.52 |25
88. teach health habits Hh))3.60 [1.01
89. diagnose and remediate learning deficiencies LUl 2.52 [).02
90. offer vocational instiuction 311 2,36 §1.16
91. have training & experience in counseling and guidance B 2.22 |1.17
92, know about emerganczies of d:fly 1{fe 301 2.91 [1.38
93, have experiences enabling him to conceptuniize various
Q theories of learning and special education 5911 2,65 11,46
ERIC 72
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)] (2) 11 (3) | (W)
94, record student behavior 1.46 112.78 |1.18
95%5. understand learning theory 67 112,85 {1.43
96. be able to cope with students' psychic needs J7112.42 |1.06
97. be adept at pudlic relations 1,10 |]2.91 |1.41
98. have a knowledge of vocational courses (home ec,
industrial arts, etc.) 1.07 t{2.42 (1,15
99. defeat obstacles to building a good program 1.07 {12.53 |[1.44
100, have industrial experience ' 1.c0 [|2.01 .87
101, have developed a personal philosphy about "what
is man?! 1.35 1]2.63 1.43
(3.51-3.75)
102, teach basic academic skills .46 |]3.34 {1.16
103, be able to set up an after-18 school 1.43 {|1.50 |[1.26
104. have high intelligence 1.51 t13.01 {1.46
103, retrain to have a self-concept 1.54 12,61 1,26
106, have survived a teacher training program which
Judged him a good potential teacher of EMR 2,08 |§3.06 1}3.00
107. have teaching experience at the sccondary level 1.23 |j2.91 1,35

Moderately Impor%ant Competencies (2,51-3.50), The teacher sha’l:

108, have a working definition of "teacher! 1.43 {|2.78 [1.18
109. be abie t» group chitdren 1.52 |13.17 |1.66
110, be exposed to operant coiditioning .99 |12.,53 [1.38
i1, have a knowledge of eculogy 1.25 {1}12.62 }1.35
112, be familiar with techniques of introspection, e.g.,

sensitivity training 1.25 111.98 01
113. be trained in operant conditioring t.02|]2.27 1,14

Data Interpretation

The data on student needs and teacher conpet2ncies presented in Tables 1
and 2 are presented in rank order of importance. Of the 90 identified student
needs, 75 received median ratings of either Very Important {16) or Important
(59). The iweds on which there was considerable disagreement about their im-
portance are easily discernible by inspection of Table 1, Column 2. The data,
Column 3, also suggests that the majority of the stucent needs are not cur-
rently befng met very well overall, although there {s some disagrecment on
this pOil'\t' Colum 4,

The data in Table 2 indicates that 107 of the 113 teacher competancies
were rated as ei ther Very Important (33) or Important (74)s 1lhe conpetencies
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on whick there was considerable disagreement about their iwportance are
easily discernible by irspection of Table 2, Columh 2. fihe data, Column 3,
sughests that teacher competencies rced improvement in the areas rated
although again there were varying opinions on this point, Column &,

A comparison of the responses from Questionnaires 2 and 3 reveaied a
lower median IR score in Questionnaire 3. Only 5 of 88 needs (6%) received
a higher 1QR in Questionnaire 3 than in Cuestionnaire 2%; only 4 of 113 com=
petencies (4¥). The lower IQR scores in Questionnaire 3, therefore, indi-
cated growing agreement among conference participants which is une of the
purposes of using the Delphi Technique.

No furthsr interpretation can be made of the data as the purpose of its
collection was to compile as many items and opinions as possible so a more
definitive 1ist could be devised for the eventual questionnaire study for
the field,

Final Ouestionnaire

From the analysis of data, a field questionnaire was devisad by the
project staff. The needs of the students and competencies of the teachers
identified at the conference seemed to fall essentially into four curriculum
areas: psycho=social, activities of daily 1iving, academic, and occupational.
Each {tam determined at the conference was analyzed and placed in the appro-
priate curriculum area. f{onsiderable effort was expended to reword and
clarify the {\em: so they could be more easily understoode The 90 reeds and
113 competercies identified at the conference were condensed to a more manage.
able 31 {tems.

The questfonnaire was dividad into two parts. In Part I, a list of
studsnt needs are subsumed under each of the four areas. The rater is
instructed to indicate the percentags of emphasis that should be spent in
each of the areas during the overall three-year high school program (total
100%). In Part I1, Teacher Comgzetencies, the rater is instructed to indi-
cate the importance of each ftem listed under the four areas, who they
feel should ideally nerform this activity, and who in practice performs
tais activity,*k

In Jenuary the questionnaire was sent out o1 a pilot basis to most of
the Conference participants. Based on their suguestions, & number of modifi-
cationt were mado and the questionnafre was finalizede This questionnaire
is presented in Apnendix F. It wos sent to 250 Wisconsin secondary special
education teachers and 30 administrators on March 15, 1971, The resvits of
this study will be presented fn a subsequent project report.,

*
Two of the ninety needs on Questionnaire 2 were excluded by the computer.

ok . .
Possible responses in the personnel categories are special education
teacher, pre-vocational coordinator, other school personnel, or out-ofa-
school personnel,
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SECTION V: SUMMARY AND CONCLUSIONS

Sunmary

Writers and field personnel ir the area of special education are
cescrining the irability of many current educational programs to meet tha
social and vocational nucds of the EMR students in grades 10 - 12, Numerous
studies have shown that the retarded have untapped potential for achieving
higher level of perscral, social and vocational functionina, and appropriate
training techniques and identification of jobs which the retarded can par-
form zre the kFey to their effective competition {n the job market. Stilt,
Myers (1962) indicated that 25 - LO% of special education students zannot
be placed on jobs or cannot hold jobs.

Innovators in specia, education are demanding changes in the vocational
preparation of the retarded. 'If the goal of special classes {s to prepare
students for eventual employment, changes will be necessary., Classroom
compesition and curriculum need to be alteed and spe~ia) class teachers
should receive additional training and consultation in the area of vocatic-al
preparation' (p. 76, Massachusetis Plan For Its Retarded, 1960).

Stout State University has propcted a new madel for training special-
ists to teach secondary level EMR students to function more adequately in
sociotye This new mode! would expand the traditional asproach, mainly
enphasizing academic skille, incorporate iwo important arecs now minirized
in secondary level teacher preparation, vocational rehabilitation and
vocational education,

To assist the Stout project staff in determining the efficacy of this
new model, a Conference was held on the Stout campus on November 12-13, 1970,
Attending were efght consultants who are natifonal leaders in special educa-
tion, persons from agencies within Wisconsin concerned with the education
and rehabilftation of the retarded, faculty from Stout, and Dr., Harold Heller,
Acting Director, Divisfen of Training Programs, Office of Education, Bureau
for the Education of the Handicapped. These participants offered fnput as
to the concurrence of the Stout proposal with the needs of secondary EMR
youths Also, the participants determined and ranked by importance the needs
of EMR high school youth and teacher competencies necessary to meet these
needs.

The efght national consultants presented papers to the group on needs
of secondary level EMR students and competencies needed Ly their teachers.
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Mr, Richard Hungerford presented and explained charts illustrating
program concerns, resources and components, administrative schema, teacher
training and class format for moderately retarded individuals.

Dr. Charles Kokaska introduceua the concept of vocaticnai marginality
of the retarded. A study by Kokaska (1968) found' retardates being trained
and placed 4n many diverse occupations inciuding craftsmen and operatives.,
In training retarded students for the customary lcw salaried service occupa-
tions, special educators may ve training stiudents only for marginal positions
which will not enable them to become economically self-sufficicnt. The reduc-
tion of marginaiity and the establishment of a successful program in the
vocational rehabilitation of the retarded depend upon the relationship of
the individuai's petential skills and the economic rewards he can obtain from
his jObt

Or. Rex Pinegar recommended that future tecchers of secondery EMR students
be provided withs (1)} experiences producing an awareness of the relationship
between pre-school through secondary programming and education experiencesj
(2) experiences in ciinical settings; (3) experience with occupatianal re.
sources available to the reiarded; (4) a practicum with retarded =t all levels
of education and {ntellectual functioning,

Or. James Bitter propoced changes in cducatioral programming which wouid
de-ephacize curricular segregation, He suggested that consideration be
yiven to an unstruciured, individualized approach emphasizing the pursuit
of i.adividual and group interests by students through activity and experiences.
He vrged :acher training programs to facilitate this approach by deveioping
taacher resourcefulness, guicdance and communication skills necessary for
facilftatirg learning and human functioning.

Or. Jack Dinger reported on the needs that should be met in the scheols
as stated by former EMR studznts. Goals for local curriculum to meet these
needs were Included, The {mportance of an {ndepth, realistic program to
allow students to become happy, effective homemakers was stressed., Forty-
one skills necessary for a teacher to perform adequa‘e.y were listed.

Dr. Gary Clark reviewed the primary needs as stated Ly Maslow, Cole
anc Hall, and Clark. The pupil needs provide a base in planning for teacter
compatancies in a training program. Four types of personnel for secondary
programs wera described, Or, C'ark took the position that secondarv work-
study personnel should be trained in two separate, overliapping traicing
grograms for 2 classroom ccoperative teacher and a pre-vocational coordinator.
Content of these experimental preparatory programs was listed.

Or. Marc Gold supgested th:t methods used to train prospective teachers
of the EMR and methods for teaching retarded adolescents be similar., Both
should focus on experiences concurrent with and related to classroom learn-
ing resulting in a set of specific, definable, measurable skillss Two of
these experfences during the period of teacher prepara.icn would include
sponding time on jo! 3 that the retirded would have and participating in
the retarded youngsters' environment,
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Mr. Victor Contrucci, speaking from the State Departnent viewpoint,
listed competencies needed by teachers of programs for secondary level EMR,
The Federal Office of Education, Wisconsin State Department, and universi-
tias have established communication that will allow prograns of teacher
comgetency development and continuing retraining. A flexible. dynamic
system of teacher education requires feedback on the conditions of society
and knowlcdge of the perceptions of many groucs of prople to the role of
the teacher. Hopefully, this feedback ability will be built into this
system and the quality teacher we strive for will be produced,

Data provided by the confercnce served as a basis for the field ques-
tionnajre which was sent to ali teichers and administrators of secondary
level EMR classes {n Wiscsusin, The student needs determined at the con-
ference fell into four basic curriculum areass psycho-social, activities
of dafly living, academic, and occupational, Part I of the quastionnaire
was derigned to determine the percentage of emphasis spent on each of the
four curriculum areas, Pari II will determine the importance of specific
curriculum experiences, activities, or instruction within cach area, the
person who ideally should have competency in providing this activity, and
the parson whe in actual practice does provide this activity.

Future Efforts

Data received from the field questionnaire will be a primary source
of curriculum stidy prior to preparing a secondary level special education
teacher training program for Stout. The project staff members are contin-
vally reviewing current literature, visiting special classes and interview-
ijng thes< teachers, corresponding with consultants, and conferring with
Oivision for Handicapped Children personnel, Information from all these
sources will be compiled into a statemnt of specific goals and objectives
for the proposed teacher training program. The various departments of
Stout State University will be consulted to determine how these objectives
and competencies can be met within the University and what additicns must
be made to meet the objectives, goals, and competencies. The departments
will be asked to develop courses that will prepare the stucent with these
compatencies, A tentative curriculum will be develnoped by the project
staff after the analysis of the final field questionnaire is completed.
This curriculum will be outlined in terms of expected student competencies
based ¢ performance criteria,

The project staff and the Division for Handicapped Children will
develop the final curriculum prototype, A questionnaire will be sent to
special education administrators and secondary-level teachers, as well as
the Advisory Committee, tu obtain their final reactions to the curriculum,

To be accepted as a University major, the curriculum must be approved
through varfous channe!s of Stout State University (e.g., Dcan of School
of Education, Directors of Majors, Undergraduate Teaching Council, Academic
Council, Currfculum Committee, and President of the University), Board of
Regents, and the Coordinating Council for Higher Education. It must also
meat the requirements of the Division for Handicapped Children of the State,
Department of Public Instruction, for special education teacher cert{fica-
tion, Revisions will need to be made until approval {s received by all

groups.,
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Conclusions

Employment in America today is scarce., Many qualified employees apply
for a single position. Highly trained specialists are without enployment
compatible with their education. Potential workers with only marginal
skiil or efficiency are unemployed. The retarded will find it increasingly
difficult to successfully compete for employment unless they are motivated
and well.prepared for the world of work.

It st be the responcibiiity of our public schools to make drustic
+hanges to meet the vocatfonal needs of our retarded students. To fulfill
this respons{bility, teachers of retarded adolescents must be competent
to provide each student witk skills necessary for successful competition
in the world of work, These teachers require some technical skills and
a working knowledge of the labor market and rehabilitatfon technigues.

University schools of education must prepare future teachers with thes=
competencies. Current practices and content in teacher training must be
evaluatad and recommendations mads and changes {mplemented to provide these
competencies. The changes "will have to come through an effort of a few
colleges and universities which dare to be different and to inftfate aind
evaluata progrums with a view to rafsing the quality of twuacher education”
(Innovations in Teacher Education). The Stout Proposal for inftiating a
new mcdel for trainfng teachers of secondary leve EMR is meeting this
chaltenge.
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Mr. Herber : Brown, Administrator
Nor thwest Special Education District
Barron, Wis. 54812
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APPENDIX B 78

Stout State Univers{ty
Meromonie, Wisconsin

Institute for Jocational Rehabiiitation
SPECIAL EDUCATION STUDY

Questionnaire 1

1. Whz2t do you thirk are the primary needs of the adolescent retardate
that must be met in order that ihey may adjust satistactorily in society?
(List at teast three.)

2. What com.etencies do you féel a teacher of the retarded must have in
order to meet these needs? (List at least three.)

3. ¥hat framework should the curriculum take?



APPENDIX C

Stout State University
Menomonie, Wisconsin

Inst? tute for Vocational Rehabilitation
SPECIAL EDUCATION CONFERENCE

Agends
Wednesday, Nov, 11
7:60-10:00 P M, Oinner, Introductions, Overview of Conference at the Commons
Thursday, Nov, 12
0:00-8:45 A,M, Registration (East Ballroom, Student Union)
8:L45-10:15 General Session {East Balliroom, Student Union)
Chairman; Donn Brolin

Introductions
Piresentations: Problems & Needs cf the Adolescent
Mentally Retarded

Mr. Richard Hungerford Or. Rex Pinegar
Or. Charles Xokaska Br. James Bitter
10:15-10:30 Coffee Break
10:30-11:45 Smell Group Sessions: Problems & Needs

Group A - Room 140
Group 8 - Recem 141
Group C -~ Room 142
Group D - Room 251
11:45.12:45 Luncn {Wes: Central Ballroom, Student Union)
12:4£.2:30 General Session (East Ballroom, Student Union)
Rating of Needs: Orville Nalson
Presentations: Teacher Competencies tu Meet These Needs

Dr. Jsck Dinger Or, Marc Gold

Dr. Sary Clark Mr. Vic Contrucci
2:30-3:45 Small Group Sessions: Teacher Competencies
J:h5-4:15 Coffee Break
4:15.5:00 Gencral Session: Rating of Teacher Cemmetencies
5:00-7:00 Free Time
7:00-10:00 Oirner and Reception at Commons

Friday, Nov, 13

9:00-9:45 A.M, General Sessfon
Brief Review of Stout’s Proposal
Rating of Needs & Compctcnciess Orville Nelson

9:45-10130 Smail Group Sessicns: Stout's proposal for meeting the
retardate's nceds and preparing tcachers with appropriate
competencies

10¢30-11¢30 General Session

Smatl Group Reporting

Comments by Farold W, Heller, Office of Education

Final Comments by Institute for Vscational Rehabilitation
Staff

Adjourn
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QUESTIONNAIRE 2 = NEEDS

Stout State University 8o

Menomonie, MWisconsin
Institute for Vo:ational Rehabilitation

Special Education Study

RATING OF NEEDS OF THE ADOLESCENT EDUCABLE MENTALLY RiETARDED

Oirections:

Print your name and place today's date in the speces provided
at the top of your standard answer sheet. When you mark ycur
responses on the answer sheet be sure toc use tne No. 2 pencil
provided and mark only within the dotted lines, Completely
erase any response you want to change.

Picase read each of the statements below and judge the
importance to the adolescent educable mentally retarded student.
If you feel that the need is not important, darken the space
representing a rating of 1, If you fee! that the need is of
slight importance, darken the space reprusenting & rating of 2,
If “he need has moderate importance, darken the space represent-
ing a rating of 3. 1If you think the need i: Important, darken
the space representing a rating of 4s If you feel the need is
very impoitant, darken the space representing a rating of 5,

Not Important (NI) = 1, Slightly Important (S1) = 2, Moderately
Juportant (MI) = 3, Important (I) = 4, Very Importsnt (V1) = 5,

ACADEMIC NEEDS NI SI MI I VI

The student should:
1. Acquire basic academic skills 1 2 3 &4 5

2, Become prepared for independent living 1 2 3 4 5
{budget, transportation, dating)

3. Receive a practical education 1 ¢ 3 4 5
including home ec and {ndustrial arts

L. Have an educational program with specific ' 2 3 4 5

objectives

5. Have a program which diag..oses and prescribes v 2 3 4 5§
education and skilts

6. Receive adequate stimulf 1 2 3 4 5§
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VOCATIONAL NEEDS

The student should:

L1,

L2,
L3,
uly,
Ls.
L6,

47,

receive an evatuation of his vocational
potential

receive an evalvation of his vocational interests
have a proper attitude toward work

becorre familiar wi.h the world of work

become economicatly sufficient ( independent)

obtain vocational skills applicable to snecific
Job requirements

obtain occupational skilts applicable to many
Jobsrequirements

a1

NI SI MI I vi
1 2 3 L 1
1 2 3 4 5
1 2 3 L
1 2 3 L 3
i 2 3 4L 5
i 2 3 4 5
1 2 3 4 5



PERSOWAL - SOCIAL NEEDS
The student shoutds
101. have proper grooming and hygiene habits

102, have sorially acceptable behavior

103. be able to form and maintain social.relationships
104, be aware of his civic responsibilities

105, have adequate recreational skills

106. have an understanding of his civic rights

107. have capability to use community resources

108, have opportunity for maximum interaction
with ''normals"

109, learn to drive a car

110. have adaquate communication skills

111, be treated as individuals who can learn
112, accept his own limitations

113, recefve sex education

114, achieve acceptable forms of sel -expression
115, be resourceful

116. have self-confidence

117, be capable of {ndependent thinking

118, accept himself

119, understand hi{mself

120, conform

121. be able to gain adult approval

122, have an adequate self~-concept

123. be loved

124, opportunity to develop persoral - social traits
. to & more than adequate tevel

125, develop incentive, initiative, and momentum to

want to improve and becume a8 successful member
of society

‘1/12/1970 89
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APPENDIX D 1 Additionai Items for Questionnaire 2

ACADEMIC NEEDS
The student should:

7. Be adle to apply reading, writing & arithmetic skills to at least the 3rd
grade level

8. Be able to apply reading, writing, and arithmetic skills to at least the
Lth grade level

9, Be able to apply reading, writing, and arithmetic skiils toat least the
5th grade level

10, Be abte to apply reading, writing, and arithmetic skills to at least the
6th grade level

11, Acquire skills and strategies for approaching problems and new situations
12, Have the ability to make judgments to satisfy personal needs

13. Be abie to make academic experiences velevant

14, Be able to express himseif clearly

15, Receive actual experiences relating subject matter to the reai world

16, Understand the cultural values of the society in which they live

17. Rececive an education meeting his individual urban or rural needs

18, Receive an education based on 12 persisting 1ife needs

19, Be able to interpret stimuli

20, Recefve individualized academic program according to maturational levels

VOCATIONAL NEEDS
The student shouids
4B, Receive informatfon related to personal feelings of workers

49, Be aware of what jobs are avaflable in his ccmunity
50, Develop proper attitude toward work considering cultural background & influences

51, Recefve information on skills, personality, race, etc, and their significance
1o work

52, Understand work in relation to punctuality, and relationships with supervisor
and peers

53, Rezefve evaluation of his personal interests, vocational strengths & weaknesses
5h4. Accept faflure situations

55, Recognize the value of work so it becomes a personally satisfying experience
56, Desire to get and hold a joh

57. Receive positive reinforcement to improve seif-concept and self-awarenass

58, Be sware of his responsibilities to himself, family, and employer

30




59,
60.
6,
62,
63.
64,
5.
66,
67.
68,
69.
70.
71,
72.

84

Cope with employment change as a way of life

Receive par nt support, understanding, and partnership
Know whera to go for retraining

Accept competitive situations

Obtain specific vocational skills as a class

Obtafn specific vocational skills in a small group (2 or 3)
Obtain specific vocational skilts individually

Be motivated, i.e., "1 will promise you a job after 3 years in our program.”
Look at himself from the employer's view

Receive an evaluation of potential in a proper environment
Be exposed to many employment opportunities

Learn to want to have the need to work

Receiva vocational counseling

In some insterces, be prepared to live without working

PERSORAL - SOCIAL NEEDS

126,
127,
128,
129.
130,
131,
132,
133,
13k,
135,
136,
137.
138.

Receive lefsure-time training

Be able to traval throughcut community, state and nation
Be able to conform to society in which he lives
Learn coping skilis

Take part in civic activities

Understand basics oV sexual hygiene

Understand responsik:ilities of sexual relationships
Be prepared for paranthood

Be able to use i<lcphone directory

Develop coordination skills

Be understood individually according to his nzeds
Be able to act within the law

Be prepared for 1ife as to rural or urban nee’s
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QUESTIONNAIRE 2 « COMPETENCIES

Stout State University
Menomonie, Wisconsin
Institute for Vocatinnal Rehabilitation

Special Education Study

%@TING 07 COMPETENCIES NEEDED SY TEACHERS OF
ADCLESCENT ECUCADLE MENTALLY RETARDED

v

Directicns: Print your name and place todey's date in the spaces provided

at the top of your standard answer sheet. When you mark your
responses on the answer sheet be sure to use the No. 2 pencil
provided and mark only within the dotted linss. Completely
erase any response you want to change.

Please recd each of the statements below and judge the
importance to the adolescent educable mentally retarded student.
If you fee} that the teacher competency is not important, darken
the space representing a rating of 1. If you feel that the
teacher competency is of slight importance, darken the space
representing a rating of 2. If the teacher compatency has
moderate fmportance, darken the space representing a rating of
3. If you think the teacher competency is important, darken the
space representing a rating of &, If you feel the teacher com-
petency {s very important, darken the space representing a
rating of 5.

Not Important (NI) =1, Slightly Important (SI) = 2, Moderateily
Important (MI} = 3, Important (1) = &4, Very Important (Vi) = 5,

CLASSROOM ABILITIES NI SI MI 1 VI

The teacher shallg

1.
2,
3
4,
5.
6.
7.

diagnose student nceds 1 2 3 4 5
provide program needs - 12 3 4 5
teach hezlth habits 2 3 45
teach basic academic skills 1 2 3 4 5
counsel 1 2 3 b4
evaliate work competencies 1 2 3 4 5%
determine availability of occupations T 2 3 4 5
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CLASSROOM ABILITIES

8.
%.
10.
11,

12,
13,
14,
15,
16,

17.
18,
19,
20,
21,

elfcit corfidence aid respect from adolescents
evaluate behavior as to fndividus! nurds
use evaluation techniques

determine acceptable and reinforcing outlets
of expression

organize anc select proper curricula
diagnose and remediate learning deficiencies
set tnstructional objectives

coordinate work training

have ¢ knowledge of vocational!l coursaes (home
econoics, industrial arts, etc.)

offer vocatfonal fnstructfon

have an in-depih knowledge of each student
employ special teaching methods

use remedial techniques

set up a program within existing employment laws

93

NI _SI_MI 1 VI
1 2 3 4 5
1 2 2 4 5
1 2 3 4 5
v 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 b4 5
1 2 3 &4 5§
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 b4 s



TEACHER COMPSTENCIESs BATWIROUND & TRAINING

The teacher shall:

51,

52,
53,

57.
58,
59.
60,

61,
62‘

63.

have a knowledge of mental retardation based
on theory

have a functicnal background

ba aware of the culture and society of her
students

have a knowledge of community agencies
know about personatity development

have training and experience ¢n counseting and
guidance

be trained in operant conditicning
have industrial experijence
have work cxperience

have practical experience with the mentatly
reta-ded

know about chitd growth and development

have a real knowledge of the world of work

have a knowledga of ecology

94
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NI SI MI I VI
1 2 3 4 3
1 2 3 &4 35
1 2 3 4 5
1 2 3 4 &8
r 2 3 4 5
1 2 3 4 5
1 2 3 &4 5
t 2 3 4 3
1 2 3 4 s
1 2 3 4 %
1 2 3 4 3
1 2 3 hH s
1 2 3 4 5



TEACHER COMPETENCIES: PERSONAL TRAITS

Tha trzacher shails

nl,
102,
103,
1ok,
105.
106,
107.
108,
109,

110,
M,
112,
113.
114,
115,
ité,

7.
118,
119,

O
ERIC 17121970
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have empathy for her students

understand her students

by able Lo cope with studuntz' psychic needs
accept slow progress

be able to repeat

have: common sense

have feelings for retardates beyond school hours
be skil1ful in communications

be willirg to interact with comunity zgencies
end employers

be accepted In school and cummunity

understand limitations of the mentally retarded
be adept at public relations

have flexibility and ingenuity

be imaginative

be dedicated

have the proper attitude and philosorhy regard-
ing mentally retarded adolescents

hzve human interest
be self-accepting

have burning motivation to make these chitdren
into successful young adults
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APPENDIX D : Aaditions to Teacher Cempetencies

CLASSROOM ABILITIES

The %*eacher zhalls

22,
23.
2h,
25,
26,
27.
28,
29,
3C.
31,
32,
33.
34,
35.
36.
37,
38.
39.
ho.
L1

have mathods of recugnizing needs of {ndividual students
recognize potential dropouts

Lnow what needs are not being maot

hava competency in working in small groups

gain individuals' exprassion of needs

1isten to what his ctudents are saying

apply basic academic skills as contrasted to teaching them
usa other resources in the school environment

interact with students

develop teaching approaches

record student behavicr

describe behavior

be able to group children

be able to use available ..crdware

interpret student behavior

reflect upon and impiove his teaching

produce quality rather than mediocrity

organize and select proper curricula for each individual
have a working definition of !':eacher"

be a muiti-functional educatecr

BACKGROUND AND TRAINIIIG

64,
65
66.
67.
68,
69.
70,
.
72,
13,
7he
75,

know about emergencies of dafly 1ife

understand and cope with culturer of st nts

awareness of entire life cycla of MR

have a knowledge of mental retardatior based on lcarning theory
be exposed to operant conditioning

be able to set up behavioral objastivas for &1t ass|QN"ents'
unierstand tearning theory

urderstand {ndustrial enterprise

have teaching experience at the sacondary lovel

have technfques of relating to {ndividuals {n groups

be famiiiar with techniques of introspection, e.g., sensitivity training

have exper{ences enablfng him to conceptualize various theories of learning
aint special educatfon

36



6.
77+

78,
79«
80.
81,

g0
piave developed a personal philosophy about 'what {s man?"

have developed a personal philosophy about ""how man relates to his
environment!

have developed a personal philosophy about theories related to learning
be able to analyze a task into cumporent parts

experience in counseling parents

have experience {n workiing in stress and conflict

PERSONAL TRAITS

The
120,
121,
122,
123,
124,
125,
126,
127,
128,
129,
130,
131,
132,

133,

134,
135.
136.
100,
99.
98,
97

96,

teacher shall:

care about dofng a superior job

communicate with lots of other people

“sell'" his program

defeat obstacles to buildins 4 good program

develop effactive standards

know who to ~sk for help

be able tc set up an avter-18 school

be able x. taugh

be willing to do more than the position demands

have ampathy and understanding for parents of retarded children
nave ability to withstand verbal and physica) attack
have ability to listen

be unsfraid to challenge the sy.item rathar than the person who possesses
a majority of trafts listed

have survived a teacher training program which judged him a good potentiat
teacher of EMR

be unafraid to challenje the system

cope with stress

re«train to have a self.concept

be realisticatly optimistic

be able to train EMR's in parenthood

be resilfent

have high inteiligence

provide success experiences for his students
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